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Preface
The Accrediting Council for Theological Education in Africa (ACTEA), under the sponsorship of the
Theological and Christian Education Commission of the Association of Evangelicals in Africa (AEA), operates with internal autonomy in the accreditation of programmes of theological education throughout
Africa, in order to stimulate the improvement and standardisation of such programmes, and in order to
secure academic recognition for such programmes wherever possible, especially among the constituencies of these institutions in Africa and among similar institutions and their constituencies overseas.
For further information on any aspect of ACTEA, please email actea.africa@gmail.com.
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Part I. Introduction
1. Introduction to Accreditation
Accreditation is a process with at least two basic functions. (i) The accreditation process is designed to enable an educational institution to come to a clear analysis of itself in relation to commonly
accepted standards of quality, and in that light to plan and execute for itself an orderly programme of
improvement. (ii) The accreditation process is also designed to enable such an institution to demonstrate
its achievements in relation to commonly accepted standards of quality in such a way that the soundness
of its operation can be recognised and appreciated externally and its credibility thus secured within the
wider community.
The process has therefore at once both internal and external objectives, both the achievement of
quality and at the same time the establishment of credibility. These are the two essential points of reference for the accreditation process.
Catering to both these objectives is that central feature of the accreditation process, the institution’s self-evaluation and the resulting Self-evaluation Report submitted by the institution to ACTEA.
Within ACTEA’s accreditation procedures such a self-evaluation is required both during the initial phase
of gaining accreditation, and also during the continuing process of maintaining that accreditation by
means of periodic re-examination.

2. The Nature of Self-evaluation
Self-evaluation within the ACTEA accreditation process may be defined briefly as a process of
critical, corrective self-inquiry resulting in a comprehensive analytical report. Several aspects of this description merit further comment.
1. Self-evaluation is a process, not merely a document. Normally self-evaluation will take at
least the better part of a year and will involve members of your institution in extensive
collection of data, critical analysis, the formation of collective opinion and decision, active adjustments, and often further review and assessment. Your report at the end of
this experience, as its final step, will be entirely dependent for its own validity and usefulness upon the thoroughness and reliability of the process which has preceded it.
2. Self-evaluation is a self-inquiry, an investigation carried out in the first instance by the
institution itself rather than by an external body. The role of visiting teams and review
panels is not to direct your institution’s evaluation but rather to respond to it, to provide
informed external judgment on the detailed self-study which your institution has itself
already carried out. In ACTEA accreditation procedures the institution, by means of its
self-evaluation, is accorded the primary role in the evaluative process.
3. Self-evaluation is comprehensive, not merely a measurement of the institution against
externally-set requirements. Your self-evaluation is meant to attend to all aspects of the
institution and its programme, whether or not these are referenced in ACTEA’s standards, in order to achieve a comprehensive picture. In this respect the standards offer a
guide and framework for your inquiry, but by no means its delimitations. The boundaries
of the inquiry are to be the boundaries of the subject of inquiry, namely your institution
itself and the totality of its programmes.
4. Self-evaluation is an analytical and evaluative process, not merely a descriptive undertaking. The process and the final report must both indeed evidence a sound perception
Revised 2011

4
of things as they are. But the whole significance of the undertaking is that you must couple this perception of things as they are with a deliberate, searching analysis and valuation of things as they ought to be.
5. Self-evaluation is a corrective process, not merely a reflective effort. As your inquiry gets
underway, it will become apparent that various adjustments and improvements are
called for to bring your institution and its programmes up to the standards of its own
expectations, as well as up to those standards expected by ACTEA. Within the ACTEA accreditation procedures, you are to plan and implement such improvements as an integral feature of the evaluative process.
6. Self-evaluation is a critical process, not merely an exercise in self-justification. This deserves special comment. In so far as many theological institutions in Africa may exist in
one respect or another in a state of continual precariousness (often as an unavoidable
fact of life), a certain tendency can arise of putting the best face on weaknesses and deficiencies, of wariness about letting problems become exposed to view, of at times expressing as fact what is only plan or wish. All this is understandable; indeed some could
be justified as appropriate public relations. But none of it belongs to the self-evaluation
process. That process will become emptied of validity and of usefulness unless you deliberately pursue it with a willing spirit of total candour and honesty.
This does not mean that you must conduct the self-evaluation process as a negative exercise, like
attending an academic confessional. To the contrary, it is as important for you to sort out and identify
your institution’s strengths as it is for you to recognise its weaknesses. Your self-evaluation must attend
equally to both. Nor does this mean that your institution is being required to engage in a general public
exposure of its difficulties. Rather your institution is choosing, of its own volition, to engage in a process
intended to expose its problems, and its strengths, to itself, in the presence of and with the aid of a limited number of friends and informed external advisors. Only candour is suitable to such an undertaking.
It is highly important that the attitude of everyone participating in your self-evaluation be suited
at all stages to the nature of the exercise. You will want to keep before you at all times the controlling
notion that the evaluation is not only being carried out by your institution but also first and foremost for
your institution itself. The external standards and examiners are merely an aid in achieving your purposes. You are compelled neither to engage in the process nor to implement any requisite adjustments.
To do so is your own decision. At every turn the self-evaluation process is an act of voluntary choice by
the institution, in pursuit of its own interests and goals under God. At any point where it feels that these
interests and goals are being jeopardised, it may honourably withdraw from the process. If this sense of
freedom and purpose is maintained by everyone involved, the problem of candour versus selfjustification will hardly arise.
Accreditation is not a police action. Self-evaluation should not be undertaken as though the institution is preparing for a major judicial inquiry into its affairs. ACTEA’s services are carried through by
people with the same central Christian commitments, and the same vocational concerns, as you. There
will be friendly sympathy for your problems, there will be shared pleasure at your strengths, and there
will be deep concern above all else to help you in your desire to improve your performance, for the building up of the church of Jesus Christ in Africa. Your self-evaluation process in all its aspects should be carried through with this sense of constructive, candid, sympathetic Christian partnership.
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3. Steps towards Accreditation
There are four steps towards ACTEA accreditation. Here is the formal outline of the accreditation
process.

1. Correspondent Status
This is the initial stage, offering any institution a three-year renewable ACTEA membership at minimal annual cost. ACTEA Correspondent members receive all nonaccreditation services from ACTEA.
All institutions desiring to be ACTEA members should being by applying for Correspondent status. Applications are available from the ACTEA Administrative Assistant,
adm.ass.actea@gmail.com.

2. Affiliate Status
This is granted once an institution’s theological education programme(s) can meet three
core academic standards relating to admissions, teaching staff qualifications, and length
of programme. The governing board of the institution must also formally declare its intention to pursue accreditation with ACTEA. And there must be evidence that the institution’s library resources either currently meet ACTEA standards or are on a reasonable
trajectory of development. There is an application fee for this status, payable upon approval.
Affiliate status gives an institution’s theological education programme(s) full, but provisional, academic recognition by ACTEA. Affiliate status may last up to four years.
Usually ACTEA does not approve Affiliate status unless the ACTEA Administrative Secretary for Accreditation visits the institution personally at their campus. In case the institution has never been visited, the Administrative Secretary may send a representative
from a closer location. The institution is responsible for the travel costs associated with
this visit.

3. Candidate Status
Applications for Candidate status can be approved when it is determined that the institution’s theological education programme(s) will be able to meet all of the ACTEA Standards contained in Part II of this document (‘Standards and Guide to Self-evaluation’)
within a four year period. There is an application fee for this status, payable upon approval.
It is during Candidacy that the institution carries out its institutional self-evaluation (see
Part III of this document) and submits to ACTEA a Self-evaluation Report (see Part IV)
based on the ‘Standards & Guide to Self-evaluation’. This is followed by an on-site assessment of the institution by an ACTEA Visitation Team.

4. Accredited Status
The period of accreditation lasts 10 years. A mid-point (year 4 or 5) informal visit to the
institution may be scheduled by ACTEA to verify that the institution continues to meet
ACTEA Standards and to observe progress in any planned adjustments and improvements. In year 8 of the accreditation period the institution must begin the process to renew accreditation of its theological education programme(s) through another selfevaluation and on-site visitation.

Associate Status
ACTEA also offers an Associate status for institutions that hold some other form of academic
recognition such as a government charter but still wish to have ACTEA accredit certain aspects of their
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theological education programme(s), especially in light of their evangelical ethos. Please contact ACTEA
directly for more information regarding Associate status.

4. Programmatic v. Institutional Accreditation
Please note that ACTEA offers ‘programmatic’ rather than ‘institutional’ accreditation. This
means that ACTEA’s accreditation of one educational programme offered by an institution does not authorise the institution to offer any and all additional programmes. Instead, ACTEA accredits only those
programmes for which the institution has specifically sought ACTEA accreditation. Thus ACTEA may, for
example, accredit an institution’s Diploma of Theology but not assess or accredit its Certificate in Counselling. An institution must be very careful only to publicise as ‘ACTEA accredited’ those programmes for
which it has specifically sought ACTEA accreditation and which have successfully completed the full
ACTEA accreditation process. Misleading representation of other programmes as ‘ACTEA accredited’ can
lead to the withdrawal of accreditation services by ACTEA.
In the current higher education climate where one institution may offer a variety of types of educational programmes, ACTEA accredits only theological education programmes. ACTEA does not, for example, assess and/or accredit programs in psychology, education, business, etc., unless those programmes are specifically designed within a framework of vocational or non-vocational theological education and where at least 50% of the course of study consists of subject matter found in the traditional theological curriculum. ACTEA reserves the right to determine which programmes it will accredit, on a caseby-case basis.
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Part II. Standards & Guide to Self-evaluation
SECTION 1. ADMINISTRATION
1a. Objectives
ACTEA Standard: Post-secondary, Post-graduate, Doctoral
1a. Objectives. The institution must have in writing a set of clearly defined
objectives for theological education, approved by the appropriate governing
body, which are suitable to the institution’s perceived role and commitments, which relate to the institution's programmes as a whole, and which
the institution’s theological education programmes are demonstrably designed to achieve. The institution must be able to show a reasonable approximation of these objectives in the achievements of its theological education programmes. There must be evidence that teaching staff for theological
education, and administrative staff involved with or having oversight for the
institution’s theological education programmes, are familiar with and accept
these objectives, and that steps are regularly taken to acquaint students in a
practical manner with these objectives and their significance.

Guide to Self-evaluation: Post-secondary, Post-graduate, Doctoral
Are your institution’s objectives for theological education clearly defined in writing?
Have they been approved by an appropriate governing body (provide exact reference)? Where in
your institution’s printed documents and electronic media are these objectives publicly available? Do they match the institution’s sense of role and commitments? Do they demonstrate the
role of the institution’s theological education programmes in relation to any other educational
programmes the institution may offer?
Do the objectives cover all facets of the institution’s theological education programmes
and activities? Are all such programmes and activities demonstrably designed to achieve those
objectives? Can every major feature of the institution’s current theological education programmes and activities be matched to some element of its stated objectives? Can each stated
objective be matched to at least some aspect of the institution’s theological education programmes and activities? (In answering these questions you may wish to offer a chart showing the
degree of correspondence between the institution’s programmes and activities and the various
elements of the objectives.) Are the objectives in some respects too ambitious in light of the institution’s actual activities and capacities? Are the objectives in some respects too limited in light
of the institution’s actual or potential achievements? Do your findings in answer to the above
questions suggest the need for changes (i) in the objectives, (ii) in the institution’s activities,
and/or (iii) in the degree of attention which your institution customarily pays to its written objectives in the administration of its affairs? Do the objectives need reformulation, refinement, condensation or expansion?
Are the institution’s achievements in theological education reasonably approximate to
its stated objectives? Are the administrative and teaching staff of the institution as a whole familiar with the objectives? Is there evidence that teaching and administrative staff members accept
these objectives? What steps are regularly taken to acquaint students in a practical manner with
these objectives and with their significance?
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1b. Organisation
ACTEA Standard: Post-secondary, Post-graduate, Doctoral
1b. Organisation. The governing of the institution, including the operations
of the proprietors, the board of control, and the administration, must be carried out in accordance with written regulations appropriate to the nature
and size of the institution. These regulations should include defined lines of
authority, and position descriptions for each administrative office and for
teaching and support staff. The board of control shall manifest responsible
familiarity with, and oversight of, the affairs of the institution, with particular regard to theological education. The institution must evidence achievements in Africanisation of the governing board and of the senior administrative positions, or responsible efforts towards Africanisation wherever an African majority is not already present. Record-keeping procedures for all levels of administration must be adequate in scope, legibility, and provision for
preservation. The institution is also encouraged to make adequate administrative provision for publicity and public relations.

Guide to Self-evaluation: Post-secondary, Post-graduate, Doctoral
Does a written document provide a clear authoritative frame of reference for governance of the institution? Does this document define the spheres of responsibility of the proprietors, the board of control, and the administration? Are these governing arrangements appropriate to the size and nature of the institution? Does the institution operate in accordance with this
governing document?
Evaluate your governing document in relation to the following elements commonly
found in such a document: (i) name, purpose, and doctrinal frame of reference of the institution;
(ii) identity of proprietors, or formal sponsorship/affiliation; (iii) regarding board membership
and officers of board: who nominates (if applicable), who appoints, procedure for appointments
and dismissals, length of term; (iv) frequency of board meetings, how called, quorum for meetings, responsibilities of the board (and of board officers if applicable); (v) regarding senior administrative posts: who nominates (if applicable), who appoints, procedure for appointments and
dismissals, length of term, duties; (vi) provision (where applicable) for board committees, and/or
for administrative or other subordinate committees which are officially involved in the institution’s governance (such as a staff council); (vii) provision for governance of financial affairs; (viii)
provision (where applicable) for subordinate governing documents such as bye-laws or administrative policies, including means of revision; (viii) provision for amendment of the principal governing document itself.
Evaluate the measure to which the board of control manifests responsible familiarity
with the affairs of the institution. How adequately acquainted are board members with the institution, with its governing documents and procedures, with its problems and opportunities, with
its day-to-day operations and affairs particularly with respect to objectives and achievements in
theological education, and with the administrative officers, teaching staff and students? What if
anything should be done to improve such familiarity? Also evaluate the measure to which the
board of control manifests responsible oversight of the institution’s affairs. Show the dates and
locations of meetings of the board over the past three years. Also show the number in attendance and approximate length of each meeting. Briefly describe the five or six most important
decisions reached by the board in the past three years. Have minutes of board meetings for the
past three years available for inspection by the visiting team.
Do written regulations define the areas of responsibility and lines of authority for administrative officers and for teaching and support staff? Is there a position description for each senior administrative office? Is there a position description for the teaching staff? Are administrative
procedures and arrangements adequate for the effective running of the institution?
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Evaluate how the governing process actually works at your institution by one or more
recent examples of a suggestion which moved through consideration and decision to implementation and assessment. Where did the suggestion originate? Who considered it? Who decided?
How soon and how well was it implemented? How was that implementation monitored? Evaluate the adequacy of the written regulations in governing the processes. Also evaluate actual
practice in comparison with written regulations. Have any actions by proprietors, board, or administration in the recent past actually transgressed the terms of reference, or the specified
functions of one of the other parties? What can be done or has been done to prevent such tendencies?
Are a majority of the board members African? Are a majority of the senior administrative officers African? (Show data for past three years.) If not, what evidence can be shown of responsible efforts towards achieving a majority of Africans in board membership and in senior
administrative positions? (In the Standards the word ‘African’ means a citizen of an African country. The purpose of this standard is to promote contextualisation of leadership with respect to
the community served by the institution.)
Describe and evaluate existing administrative record collections. Are the procedures for
administrative records adequate in scope, legibility, and protection? Have your administrative
record collections ready for inspection by the visiting team. Also evaluate your institution’s provision for publicity and public relations.

1c. Finances
ACTEA Standard: Post-secondary, Post-graduate, Doctoral
1c. Finances. The financial policies, procedures, and conditions of the institution must be demonstrably sound. There should be an annual external auditing of the financial records. The institution must also be able to demonstrate
reliable sources of regular financial support. Where a theological education
department or school forms one of multiple departments or schools within
an institution, reliable sources of regular financial support for theological
education must be demonstrated, and the means of allocating institutional
resources to theological education must be indicated. More than half of the
institution’s annual operational expenditure related to theological education
should be derived from within the continent. Where this is not yet the case,
there must be in operation a realistic plan to increase locally-derived support to that level.

Guide to Self-evaluation: Post-secondary, Post-graduate, Doctoral
With particular reference to the administrative departments and programmes of your
institution that are engaged in or have oversight for theological education, give a condensed
summary in parallel columns for each of the past three years of: (i) proposed income and expenditure (budget); and (ii) actual income and expenditure. Use the following divisions (which you
may adjust if necessary):
1. Income: student fees, other income from within Africa, income from overseas
2. Expenditures: staff salaries, operations, capital expenditures, other
3. Totals
State whether salaries for non-African staff not paid by the institution are included or
excluded in these calculations (calculate such salaries in terms of the cost to replace with an African staff member). Provide approximate US dollar equivalents for all figures.
Are the financial policies, procedures and conditions of your institution demonstrably
sound? Do you have regular annual external audits of the financial records? Have these been
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successful for the past three years? Can you demonstrate reliable sources of regular financial
support for the theological education programmes of your institution? Are realistic plans in operation for developing ongoing sources of regular financial support? If the theological education
department or school forms one of multiple departments or schools within your institution, how
are institutional resources allocated to theological education?
Is more than half of the annual income necessary for the institution’s operations related
to theological education being derived from sources within the continent (show data for the past
three years)? Exclude from this calculation any income for capital expenses, and (if you wish)
salaries of non-African staff which the institution does not pay. Please note that scholarship
funds sourced outside the continent should not be counted as coming from within the continent,
even if administered by African organisations. If more than half of such income is not derived
from within Africa, what realistic plan is in operation for increasing the figure? What targets or
projections can be made for the next three years?
In substantiating that your financial arrangements are sound, state the measure to
which your institution fits the following specific indications: (i) a person or persons other than
the chief administrative officer are responsible, under the chief administrative officer, for supervision of purchasing, collection of funds, payments, maintenance of financial records, and preparation of financial reports; (ii) all purchasing is approved by someone other than the person who
does the purchasing; (iii) financial records are so maintained that a balance sheet and an income
and expenditure statement (with income and expenditure broken down into their parts) can be
produced at any particular time on request; (iv) all income and disbursement is supported by
properly validated documents such as invoices, numbered receipts, vouchers, and cheques; (v) a
budget made out in the same divisional units as the income and expenditure statement is annually prepared, and adopted by the Board of Control; (vi) an annual audit is carried out by an
authorised, qualified outside agency. Have all financial records available for inspection by the visiting team.

1d. Stability
ACTEA Standard: Post-secondary, Post-graduate, Doctoral
1d. Stability. The institution must show a satisfactory degree of stability,
manifest in such factors as continuity of board membership and administrative leadership, low rate of staff turnover, steady enrolment figures in theological education, and sound financial history. Theological education programmes which have not been in regular operation for at least two years
will not normally be accredited.

Guide to Self-evaluation: Post-secondary, Post-graduate, Doctoral
Has there been a low rate of turnover in board membership, administrative officers, and
teaching staff at your institution in recent years (show relevant data)? Do enrolment figures in
theological education indicate a steady pattern in recent years (show data for past five years)? If
not, does the pattern indicate a measure of instability in the affairs of your institution? What
projections in these respects can be made for the future? Is your institution’s recent financial history sound, and subject to best standard practice for financial management? Has your theological education programme been in operation for at least two years?

1e. Review
ACTEA Standard: Post-secondary, Post-graduate, Doctoral
1e. Review. The institution must have arrangements in operation for regular
critical review and adjustment of its objectives, its educational programmes,
and their achievements, in their intended interrelationships. Review of the
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theological education programmes should include both the curricular programme as a whole and the content of the individual subject courses. The institution should also develop procedures for measuring educational outcomes in terms of the actual achievements of its theological education
graduates, in order to obtain sound data against which to evaluate the appropriateness of its objectives and the effectiveness of its programmes. The
institution must demonstrate a pattern of steady planned adjustments and
improvements in relation to such critical review.

Guide to Self-evaluation: Post-secondary, Post-graduate, Doctoral
Do arrangements exist at your institution for regular critical review and adjustment of
your objectives, your educational programmes, and your achievements, in their intended interrelationship? To what extent are the churches or other organisations or communities served by the
theological education programmes of your institution involved in such review? Have any recent
reviews attended adequately to the theological education programme as a whole? Have any recent reviews attended adequately to the individual subject courses in the theological curriculum?
Have you developed procedures for measuring your institution’s educational outcomes in terms
of the achievements of your theological education graduates? Have the results been used for
constructive evaluation of the appropriateness of your objectives and the effectiveness of your
programmes? Can your institution show a pattern of steady planned adjustments and improvements born out of regular critical reviews?
What major proposals for development of the institution, with particular regard to the
theological facilities, are under consideration, what major projects have been approved, and
what major unresolved questions currently face the institution? What procedures exist for regular planning of the institution’s future? Do you have a five-year plan and what has been your experience with such plans in the past?

SECTION 2. TEACHING STAFF
2a. Number
ACTEA Standard: Post-secondary, Post-graduate
2a (Post-secondary/Post-graduate). Number. The teaching staff must be of
sufficient number to support the theological education programmes effectively. Normally this means that there should be at least one teacher for
every fifteen students, and at least three teaching staff who are primarily occupied with the institution’s theological education programmes.

ACTEA Standard: Doctoral
2a (Doctoral). Number. The teaching staff must be of sufficient number to
support the programme effectively. The number of teaching staff needs to be
adequate to attend to the needs of the number of students and to the scope
and sequence of the curriculum, so that the expected academic progress of
the students is not hindered. In addition to any visiting and adjunct teaching
staff, for each specified field of study, there must be a core of teaching staff
regularly teaching or supervising on-site at the school. This core must consist of at least one full-time member of the teaching staff, or the equivalent,
qualified in that field.
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Guide to Self-evaluation: Post-secondary, Post-graduate
Are the teaching staff at your institution sufficient in number to support the theological
education programmes effectively? Is there at least one teacher for every fifteen students? Give
ratio of teaching staff to students for each of the past three years. Also specify the maximum and
minimum ratio during any term of the past three years. Count two part-time teaching staff as
one full-time for those calculations (or justify an alternate method of calculation). Are there at
least three teaching staff who are primarily occupied with the institution’s work in theological
education?

Guide to Self-evaluation: Doctoral
Are the teaching staff at your institution sufficient in number to support the theological
education programmes effectively? Give ratio of teaching staff to students in each doctoral programme for each of the past three years. Count two part-time teaching staff as one full-time for
those calculations (or justify an alternate method of calculation). At any time in the past three
years has a shortfall in teaching staff hindered the expected academic progress of a student? Describe the situation and any action taken by the institution to remedy this. Is there at least one
full-time member of the teaching staff qualified in that field regularly teaching or supervising onsite at the school in each doctoral specialisation offered? List core teaching staff by area of specialisation for the last three years.

2b. Qualifications
ACTEA Standard: Post-secondary
2b (Post-secondary). Qualifications. Teaching staff in the institution’s theological education programmes must have qualifications adequate to their responsibilities. Normally this means possession of a recognised academic
qualification in a relevant field at least one academic level above the qualification for which the students are being prepared. At the post-secondary
level this would normally mean a post-graduate degree. For non-African
staff there must be evidence of adequate orientation in the African setting.

ACTEA Standard: Post-graduate
2b (Post-graduate). Qualifications. Teaching staff in the institution’s theological education programmes must have qualifications adequate to their responsibilities. Normally this means at post-graduate level the possession of a
recognised academic qualification in a relevant field at least one category of
post-graduate study above that in which the students are being taught. At
least half, and not less than 3, of the teaching staff shall have earned, recognised (and preferably academic rather than professional) doctorates in appropriate fields. (Otherwise for a Grad Dip programme the teaching staff
must include at least one member with a qualifying doctorate and at least
two other members with a qualifying MDiv.) For non-African staff there
must be evidence of adequate orientation in the African setting.

ACTEA Standard: Doctoral
2b (Doctoral). Qualifications. All doctoral teaching staff must hold a masters
degree and an earned doctorate, both from recognised institutions and in
relevant fields. Doctoral teaching staff must also have a record of research
and publication in relevant fields (minimally, for example, a book and/or a
corpus of articles and reviews in learned journals). All doctoral teaching
staff must be experienced both in teaching and in supervising independent
study.
Revised 2011
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The teaching staff should have been trained in a variety of institutions and should include a variety of scholarly viewpoints and approaches.
Institutions are encouraged to make regular use in their doctoral programme of local university professors, qualified in relevant fields, and of international guest professors, academically distinguished in their professional field, as adjunct teaching staff.

Guide to Self-evaluation: Post-secondary
Do teaching staff in your theological education programmes have qualifications adequate to their responsibilities? Do any teaching staff not possess a recognised post-graduate
academic qualification in a relevant field? List all exceptions in the past three years. For a postsecondary diploma programme, if all teaching staff do not have a post-graduate qualification,
does (i) the average number of years of study (ii) in relevant fields (iii) beyond the level being
taught (iv) of all teachers combined (v) total at least three years? Give details. Show evidence
that those staff who fall below the three-year average are distinguished by (i) above-average experience, and (ii) by proven competence. Also for non-African staff, show evidence of adequate
orientation in the African setting. Have available for inspection by the visiting team documentation of all post-secondary academic qualifications of all full-time, part-time and adjunct teaching
staff in the past three years.

Guide to Self-evaluation: Post-graduate
Do teaching staff in your theological education programmes have qualifications adequate to their responsibilities? Do any not possess a recognised academic qualification in a relevant field at least one category of post-graduate study above that in which the students are being taught? Do at least half (and not less than 3) have earned, recognised (and preferably academic rather than professional) doctorates in appropriate fields? Or, where there is only a Grad
Dip programme, does the teaching staff include at least one member with a qualifying doctorate
and at least two other members with a qualifying MDiv? For non-African staff can you show evidence of adequate orientation in the African setting? Have available for inspection by the visiting
team documentation of all post-secondary academic qualifications of all full-time, part-time and
adjunct teaching staff in the past three years.

Guide to Self-evaluation: Doctoral
Do all doctoral teaching staff hold a masters degree and an earned doctorate, both from
recognised institutions and in relevant fields? (Exceptions to the requirement that doctoral
teaching staff hold a masters degree and an earned doctorate, both from recognised institutions
and in relevant fields, must be rare and only where the teaching staff member possesses recognised expertise in the specialised field in which he or she is teaching, demonstrated by sustained
critical reflection in a relevant academic setting.) Do all doctoral teaching staff have a record of
research and publication in relevant fields? Are all doctoral teaching staff experienced both in
teaching and in supervising independent study? Have the teaching staff been trained in a variety
of institutions and do they represent a variety of scholarly viewpoints and approaches? If not,
what specific plan do you have to develop a more diversified teaching staff? How are visiting and
adjunct faculty members expected to contribute to your doctoral programmes and the diversity
of scholarly viewpoints? For all full-time, part-time and adjunct teaching staff in the past three
years indicate their area of doctoral specialisation, a brief summary of experience in teaching and
in supervising independent study, and scholarly publications. Have available for inspection by the
visiting team documentation of all post-secondary academic qualifications of all full-time, parttime and adjunct teaching staff in the past three years.
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2c. Commitment
ACTEA Standard: Post-secondary, Post-graduate, Doctoral
2c. Commitment. Staff members with responsibility for theological education
shall evidence mature Christian character, willing acceptance of the doctrinal frame of reference of the institution, conformity to its behavioural expectations, and accord with its objectives and standards, as well as a concern
to improve in personal professional skills and to keep up-to-date in, and improve intellectual acquaintance with, their individual fields of specialisation
and instruction, an active participation in the life and worship of the institution, and a visible personal interest in the students and their welfare. Expectations in this regard by the institution should be clearly communicated to
and consistently held before the staff.

Guide to Self-evaluation: Post-secondary, Post-graduate, Doctoral
Do teaching staff in your theological education programmes consistently evidence (i)
mature Christian character, (ii) willing acceptance of the doctrinal frame of reference of your institution (state how is this monitored for full-time, part-time and adjunct teaching staff), (iii) conformity to its behavioural expectations, (iv) accord with its objectives and standards, (v) concern
to improve in personal professional skills (vi) concern to keep up-to-date in their individual fields
of specialisation and instruction, (vii) concern to improve intellectual acquaintance with their individual fields of specialisation and instruction, (viii) an active participation in the life and worship
of the institution, and (ix) a visible personal interest in the students and their welfare? Is there a
general feeling among students that the staff take an active personal interest in them as individuals and in them as a community? Evaluate the degree and means by which the institution’s
expectations in this regard are clearly communicated to the teaching staff and consistently held
before them.

2d. Responsibilities
ACTEA Standard: Post-secondary
2d (Post-secondary). Responsibilities. The total responsibilities of each staff
member shall be in quantity not incompatible with efficiency. A written
schedule of assignments, regularly updated, should be provided each staff
member. Teaching staff in post-secondary theological education should not
be assigned to teach more than 12.5 clock hours a week during regular academic terms, or more than 450 clock hours per calendar year. Teaching
loads should be reduced in proportion to significant administrative responsibilities.

ACTEA Standard: Post-graduate
2d (Post-graduate). Responsibilities. The total responsibilities of each staff
member shall be in quantity not incompatible with efficiency. A written
schedule of assignments, regularly updated, should be provided each staff
member. Teaching staff in post-graduate theological education should not be
assigned to teach more than 10 clock hours a week during regular academic
terms, or more than 360 clock hours per calendar year. Teaching loads
should be reduced in proportion to significant administrative responsibilities and responsibilities for supervision of research theses.
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ACTEA Standard: Doctoral
2d (Doctoral). Responsibilities. Teaching and administrative loads of doctoral
teaching staff shall be limited to permit ample time for attending to the
needs of students and for research.

Guide to Self-evaluation: Post-secondary
Are the total responsibilities of each teaching staff member in quantity not incompatible
with efficiency? Is a written schedule of assignments provided each staff member? Is this regularly updated? Teaching staff should have such documents ready for inspection by the visiting
team. In the past three years have any teaching staff been assigned to teach more than 12.5
clock hours a week during a regular academic term, or more than 450 clock hours in a single
twelve-month period (i.e., more than the equivalent of 12.5 hours X 36 weeks)?
Show the average teaching load for full-time teaching staff for each of the past three
years, calculated in clock hours per week and class periods per week during regular academic
terms (state the length of the class period at your institution) and making note of any additional
teaching load in, e.g., modular or block courses, or extension or satellite programmes. Also state
the maximum teaching load in clock hours experienced by any single member of the teaching
staff during any regular academic term of the past three years. Are teaching loads reduced in
proportion to significant administrative responsibilities ? How is this calculated? Is there a general feeling among staff of being overworked, or of an uneven distribution of assignments and
responsibilities additional to teaching loads?

Guide to Self-evaluation: Post-graduate
Are the total responsibilities of each teaching staff member in quantity not incompatible
with efficiency? Is a written schedule of assignments provided each staff member? Is this regularly updated? Teaching staff should have such documents ready for inspection by the visiting
team. In the past three years have any teaching staff been assigned to teach more than 10 clock
hours a week during a regular academic term, or more than 360 clock hours in a single twelvemonth period (i.e., more than the equivalent of 10 hours X 36 weeks)?
Show the average teaching load for full-time teaching staff for each of the past three
years, calculated in clock hours per week and class periods per week during regular academic
terms (state the length of the class period at your institution) and making note of any additional
teaching load in, e.g., modular or block courses, or extension or satellite programmes. Also state
the maximum teaching load in clock hours experienced by any single member of the teaching
staff during any regular academic term of the past three years. Are teaching loads reduced in
proportion to significant administrative responsibilities and responsibilities for supervision of research theses? How is this calculated? Is there a general feeling among staff of being overworked, or of an uneven distribution of assignments and responsibilities additional to teaching
loads?

Guide to Self-evaluation: Doctoral
Do teaching and administrative loads of doctoral teaching staff permit ample time for attending to the needs of students and for research? Show the teaching load for each full-time
doctoral teaching staff for each of the past three years, calculated in clock hours per week and
class periods per week during regular academic terms (state the length of the class period at
your institution) and making note of any additional teaching load in, e.g., modular or block
scheduling, or extension or satellite programmes. Show the number of doctoral students supervised by each full-time doctoral teaching staff for each of the past three years. Show the results
of research (e.g., publications, conference papers) by each full-time doctoral teaching staff for
each of the past three years. Are teaching and supervisory loads reduced in proportion to significant administrative responsibilities? Is there a general feeling among staff of being overworked,
or of an uneven distribution of assignments and responsibilities additional to teaching loads?
Revised 2011
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2e. Nationality
ACTEA Standard: Post-secondary, Post-graduate, Doctoral
2e. Nationality. African staff should constitute more than half of the total
teaching staff in the institution’s theological education programmes. Where
this is not yet the case, the institution must have in operation a realistic plan
for achieving this by a reasonably early date.

Guide to Self-evaluation: Post-secondary, Post-graduate, Doctoral
Do Africans constitute more than half of the total teaching staff in terms of full-time
equivalency (show data for the past three years; count two part-time teaching staff as one fulltime for those calculations, or justify an alternate method of calculation)? If this is not yet the
case, does your institution have in operation a realistic plan for achieving this by a reasonably
early date? What targets or projections can be made for the next three years? (In the Standards
the word ‘African’ means a citizen of an African country. The purpose of this standard is to promote contextualisation of teaching staff with respect to the community served by the institution.)

2f. Compensation and welfare
ACTEA Standard: Post-secondary, Post-graduate, Doctoral
2f. Compensation and welfare. Staff salaries and other amenities should reasonably compare to prevailing scales for similar work in the local country,
and should be subject to regular review in light of economic changes.

Guide to Self-evaluation: Post-secondary, Post-graduate, Doctoral
Do the salaries and other amenities for teaching staff compare reasonably with prevailing scales for similar work in the country? Show data to support your answer. How recently have
these been reviewed in light of economic changes? What procedures for regular review are in
operation?

2g. Development
ACTEA Standard: Post-secondary
2g (Post-secondary). Development. A programme should be in operation
which is directed towards upgrading the academic qualifications and improving the teaching skills of the existing staff in theological education, by
such means, for example, as study leaves for advanced work and provision
of, or provision for attendance at, seminars, workshops, and consultations.

ACTEA Standard: Post-graduate
2g (Post-graduate). Development. A programme should be in operation directed towards upgrading academic qualifications, advancing scholarly contributions, and improving teaching skills of existing staff in theological education, by such means, for example, as study leaves or sabbatical leaves, encouragement of research and publication, and provision for attendance at
relevant seminars, workshops, and consultations.

ACTEA Standard: Doctoral
2g (Doctoral). Development. A programme should be in operation directed
towards advancing scholarly contributions and improving teaching skills of
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existing staff in theological education, by such means, for example, as arrangements for study leaves or sabbatical leaves, encouragement of research and publication, and provision for attendance at relevant seminars,
workshops, and consultations. In addition, doctoral teaching staff must
demonstrate a pattern of regular scholarly and professional interaction and
contribution, which is actively encouraged and facilitated by the institution.

Guide to Self-evaluation: Post-secondary
Does your institution operate a programme for all full-time teaching staff, as well as
part-time staff who teach primarily at your institution, directed towards (i) upgrading their academic qualifications, and (ii) improving their teaching skills? Does the institution have an active,
identifiable programme in this regard or does it merely respond to opportunities as they happen
to arise? Is there a system in operation for evaluating the effectiveness of instructional practices
and skills of all teaching staff, and for encouraging their improvement? Does your institution’s efforts in professional development of full-time teaching staff include (i) arrangements for study
leaves, (ii) provision for attendance at relevant seminars, workshops, and consultations? Show
relevant data for the past three years, and outline plans for the next three years in this regard.

Guide to Self-evaluation: Post-graduate
Does your institution operate a programme for all full-time teaching staff, as well as
part-time staff who teach primarily at your institution, directed towards (i) upgrading their academic qualifications, (ii) advancing their scholarly contributions, and (iii) improving their teaching
skills? Does the institution have an active, identifiable programme in this regard or does it merely
respond to opportunities as they happen to arise? Is there a system in operation for evaluating
the effectiveness of instructional practices and skills of all teaching staff, and for encouraging
their improvement? Does your institution’s efforts in professional development of full-time
teaching staff include (i) arrangements for study leaves, (ii) arrangements for sabbatical leaves,
(iii) encouragement of research and publication, and (iv) provision for attendance at relevant
seminars, workshops, and consultations? Show relevant data for the past three years, and outline plans for the next three years in this regard.

Guide to Self-evaluation: Doctoral
Does your institution operate a programme for all full-time teaching staff, as well as
part-time staff who teach primarily at your institution, directed towards advancing their scholarly
contributions and improving their teaching skills? Does the institution have an active, identifiable
programme in this regard or does it merely respond to opportunities as they happen to arise? Is
there a system in operation for evaluating the effectiveness of instructional practices and skills of
all teaching staff, and for encouraging their improvement? Does your institution’s efforts in professional development of full-time teaching staff include (i) arrangements for study leaves, (ii) arrangements for sabbatical leaves, (iii) encouragement of research and publication, and (iv) provision for attendance at relevant seminars, workshops, and consultations? By what additional
means does your institution actively encourage and facilitate regular scholarly and professional
interaction and contribution by doctoral teaching staff? Show relevant data for the past three
years, and outline plans for the next three years in this regard.

SECTION 3. FACILITIES
3a. Buildings and grounds
ACTEA Standard: Post-secondary, Post-graduate, Doctoral
3a. Buildings and grounds. The site, layout, structures, furnishings and access
to information technology should be suitable for the theological pro-
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grammes offered by the institution, and appropriate to the local context. Arrangements for maintenance should be sufficient to ensure smooth operation of the facilities, and provisions for security should be suitable to the setting.

Guide to Self-evaluation: Post-secondary, Post-graduate, Doctoral
Are the site, layout, structures, furnishings and access to information technology of your
institution or alternative sites where classes are held suitable for the theological education programmes being offered, and appropriate to the local context? Evaluate the adequacy of: the
classrooms and their equipment; access to information technology; administrative offices and
equipment; any chapel or assembly hall; any housing and office space for teaching staff; sanitary
facilities; storage facilities. In what respects are the buildings, equipment or grounds not adequate? Briefly state future building and development plans. Who owns the land and/or facilities
used by your institution? Is this a satisfactory arrangement? If your institution or a related body
owns the property you use, is the legal documentation entirely in order, and where is this documentation secured?
Are the arrangements for maintenance, including staffing, equipment, procedures, and
performance, sufficient to ensure smooth operation of the facilities? In what respects is maintenance at times not adequate? Are grounds and buildings well kept, and do they present an adequately pleasant appearance for visitors? Do buildings and grounds have places of long-standing
decay or untidiness which residents no longer notice? Describe and evaluate the provisions for
security in relation to the setting.

3b. Library holdings
ACTEA Standard: Post-secondary
3b (Post-secondary). Library holdings. The library holdings should be of a
size and quality suitable to the theological education programmes of the institution, in relation to the literature available in the language of instruction.
At the post-secondary level a theological library in an anglophone institution
should normally contain at least 10,000 titles relevant to theological study ,
and in a francophone or lusophone institution at least 6,000. Quantity
should not be attained at the expense of consistent quality; superficial and
superfluous titles should be avoided in acquisitions and eliminated from
holdings. The holdings should represent both breadth and concentration;
breadth with reference, for example, to academic levels, theological orientations, and subjects covered; concentration with reference, for example, to
the theological orientation of the institution, the geographical and cultural
context of the institution, and the subjects of instruction at the institution.
The reference collection and periodicals received should manifest a similar
blend of general breadth and specific concentration. Anglophone institutions
offering a degree-level theological qualification should normally maintain library subscriptions for at least 40-50 journals relevant to theological study,
and francophone or lusophone institutions for at least 20-30 journals.
The institution should make every effort to facilitate convenient access for students and teaching staff to online resources for theological study,
including appropriate training and orientation in accessing online resources.
Institutions offering theological education programmes in nonresidential and/or distance formats, or at extension sites or satellite campuses of the institution, must demonstrate sustainable arrangements for
students and teaching staff in such courses to have sufficient access to library resources at an appropriate academic level for the programme being
offered.
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ACTEA Standard: Post-graduate
3b (Post-graduate). Library holdings. The library holdings should be of a size
and quality suitable to the theological education programmes of the institution, in relation to the literature available in the language of instruction. At
post-graduate level a theological library in an anglophone institution should
contain at least 15,000 titles relevant to theological study, and maintain subscriptions to at least 50-60 theological journals or scholarly journals in related subjects; a library in a francophone or lusophone institution should
contain at least 10,000 titles , and maintain subscriptions to at least 30-40
theological or related journals. Quantity should not be attained at the expense of consistent quality; superficial and superfluous titles should be
avoided in acquisitions and eliminated from holdings. The holdings should
represent both breadth and concentration; breadth with reference, for example, to academic levels, theological orientations, and subjects covered;
concentration with reference, for example, to the theological orientation of
the institution, the geographical and cultural context of the institution, and
the subjects of instruction at the institution. The reference collection and periodicals received should manifest a similar blend of general breadth and
specific concentration.
The institution should provide students and teaching staff with convenient access to online resources for theological study, including appropriate training and orientation in accessing online resources.
Institutions offering theological education programmes in nonresidential and/or distance formats, or at extension sites or satellite campuses of the institution, must demonstrate sustainable arrangements for
students and teaching staff in such courses to have sufficient access to library resources at an appropriate academic level for the programme being
offered.

ACTEA Standard: Doctoral
3b (Doctoral). Library holdings. The library holdings should be of a size and
quality suitable to the academic programme of the institution, in relation to
the literature available in the language of instruction. At doctoral level a library in an anglophone institution should contain at least 20,000-25,000
volumes, and maintain subscriptions to at least 100-120 journals; a library
in a francophone or lusophone institution should contain at least 16,00018,000 volumes, and maintain subscriptions to at least 60-80 journals.
Quantity should not be attained at the expense of consistent quality; superficial and superfluous titles should be avoided in acquisitions and eliminated
from holdings. The holdings should represent both breadth and concentration; breadth with reference, for example, to academic levels, theological
orientations, and subjects covered; concentration with reference, for example, to the theological orientation of the institution, the geographical and cultural context of the institution, and the subjects of instruction at the institution. The reference collection and periodicals received should manifest a
similar blend of general breadth and specific concentration.
The library should contain at least 2000 volumes particular to each
specified doctoral field, including a substantial portion of the major scholarly titles, reference materials, and journals (including back issue collections) in that field.
In order to supplement their on-site holdings of books and journals,
institutions are strongly encouraged to provide access to off-campus holdings for their teaching staff and students. This may be done by establishing
ready access to relevant nearby libraries, maintaining aggressive interlibrary loan facilities, and/or providing on-site internet access. Where instiRevised 2011
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tutions do not supplement their on-site holdings, they must substantially increase the size of their collection of books and journals in the area(s) of their
specialisation.
Requirements for physical holdings of books can be reduced through the
holdings of titles on CD-ROM, if the institution demonstrates they are easily
and regularly accessed.

Guide to Self-evaluation: Post-secondary
Are the library holdings and electronic resources available to your students of a size and
quality suitable to the academic level of the theological programmes of the institution? If your
language of instruction is English, do you have at least 10,000 titles, i.e. separate books, on theological and related subjects, either in hardcopy or in easily available electronic form, and do you
maintain subscriptions to at least 40-50 theological journals or journals in related subjects? If
your language of instruction is French or Portuguese, do you have at least 6,000 titles, and do
you maintain subscriptions to at least 20-30 journals relevant to theological study? Requirements
for physical holdings of books and/or journals can be reduced through holdings of titles on CDROM or through titles available online, if you demonstrate that these are easily and regularly accessed by students, staff, and trained library personnel. Requirements for holdings of books
and/or journals can be satisfied through cooperative library arrangements with other institutions, if you demonstrate that written agreements are in place for such arrangements, that these
resources are equivalent in quantity and quality, and that these resources are easily and regularly accessed by students, staff, and trained library personnel.
Show the total number of accessioned books in the library relevant to theological study
at the end of each of the last three years (textbook collections for classroom or student use
should not be included in this count). Show the total number of books relevant to theological
study which were fully accessioned into the holdings during each of the past three years. Describe procedures for selecting new acquisitions relevant to theological study. State the system
of classification used in the library (e.g., Dewey, Library of Congress). Show the present spread of
holdings in theology and other relevant subjects (e.g. philosophy, psychology, intercultural studies), by categories, using any categorising system which is judged suitable for displaying distribution of holding by subject (e.g., OT Commentaries–163; doctrine of the church–55). The breakdown should not be too detailed.
Evaluate whether the quantity of the theological collection has been attained at the expense of consistent quality. Have superficial and superfluous titles been avoided in acquisitions
and eliminated from holdings? Evaluate the degree to which the theological holdings represent
breadth with reference to: (i) academic levels (e.g. covering from routine class needs of first-year
students to advanced research needs of teaching staff); (ii) theological orientations (e.g. covering
the spectrum of evangelical traditions, plus Roman and Eastern Catholicism, non-evangelical
Protestantism, etc.); and (iii) subjects covered (e.g. in addition to the normal subjects of a theological library, some principal materials of the other major disciplines and fields of knowledge,
with special emphasis on the social sciences and humanities). Also evaluate the degree to which
the holdings represent concentration with reference to: (i) the theological orientation of your institution, (ii) the geographical and cultural context of your institution, and (iii) the subjects of instruction at your institution.
Describe and evaluate your library’s theological and related subject holdings relating to
Africa. State the number of volumes in this collection relating to Africa, and express this also as a
percentage of these holdings. Give a numerical breakdown of these holdings, using any simple
categorising scheme (e.g., Traditional African Religions–23; history of Zambia–42). As a general
rule of thumb, ACTEA expects your Africana holdings to represent at least 5-8% of your total
holdings. Describe plans for the future development of your holdings relating to Africa. Have an
alphabetical list or a card file record of all books relating to Africa available for inspection by the
ACTEA visiting team.
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Evaluate the degree to which the theological reference collection and periodicals manifest a similar blend of general breadth and specific concentration.
Describe and evaluate the arrangements your institution has in place for access by students and teaching staff to online resources for theological education, and evaluate the effectiveness of these arrangements. Describe and evaluate the training and orientation students and
teaching staff receive in accessing online resource and evaluate the effectiveness of this training.
(i) Are students and teaching staff able to log-in to available library resources and to read online
course materials? (ii) To what extent are students and teaching staff able to find relevant online
journal articles and e-books? (iii) Are online tutorials on the use of library resources readily available to students and teaching staff ? (iv) If your institution offers theological education programmes in distance formats, is there a direct link from the library home page to materials for
distance learning and vice-versa ?
Describe and evaluate any other collections and materials in the library relevant to theological education, in addition to the regular book and journal holdings. If religious and other relevant literature is produced in the local language(s), do you have a suitable collection of these materials accessible?
If your institution offers theological education programmes in non-residential and/or
distance formats, or at extension sites or satellite campuses, what arrangements are in place for
students and teaching staff in those courses to have appropriate and sufficient access to library
resources as described above? How satisfactory are these arrangements? Are these resources
easily and regularly accessed by students and staff? If you depend on partnerships with other libraries for this sort of provision, do you have written agreements with such libraries?

Guide to Self-evaluation: Post-graduate
Are the library holdings and electronic resources available to your students and teaching
staff of a size and quality suitable to the academic level of the theological programmes of the institution? If your language of instruction is English, do you have at least 15,000 titles, i.e. separate books, on theological and related subjects, either in hardcopy or in easily available electronic form, and do you maintain subscriptions to at least 50-60 theological journals or scholarly
journals in related subjects? If your language of instruction is French or Portuguese, do you have
at least 10,000 titles, and do you maintain subscriptions to at least 30-40 theological or related
journals? Requirements for physical holdings of books and/or journals can be reduced through
holdings of titles on CD-ROM or through titles available online, if you demonstrate that these are
easily and regularly accessed by students, staff, and trained library personnel. Requirements for
holdings of books and/or journals can be satisfied through cooperative library arrangements with
other institutions, if you demonstrate that written agreements are in place for such arrangements, that these resources are equivalent in quantity and quality, and that these resources are
easily and regularly accessed by students, staff, and trained library personnel.
Respond to each of the questions and instructions under ‘Guide to Self-evaluation: Postsecondary’ (above) regarding (i) the number of accessioned books at the end of each of the last
three years; (ii) whether the quantity of the theological collection has been attained at the expense of consistent quality; (iii) breadth of theological holdings with reference to academic levels, theological orientations, and subjects taught; (iv) concentration of theological holdings with
reference to the theological orientation of your institution, the geographical and cultural context
of your institution, and the subjects of instruction at your institution; (iv) theological and related
subject holdings relating to Africa; (v) general breadth and specific concentration of the theological reference collection and periodicals; (vi) arrangements for access by students and teaching
staff to online resources for theological education; (vii) training and orientation students and
teaching staff receive in accessing online resources; (viii) other collections and materials in the library relevant to theological education; (ix) arrangements for students and teaching staff in nonresidential and/or distance formats, or at extension sites or satellite campuses, to have appropriate and sufficient access to library resources.
Revised 2011

22
Guide to Self-evaluation: Doctoral
Are the library holdings and electronic resources available to your students and teaching
staff of a size and quality suitable to the academic level of the theological programmes of the institution? If your language of instruction is English, do you have at least 20,000-25,000 titles, i.e.
separate books, on theological and related subjects, either in hardcopy or in easily accessible
electronic form? If your language of instruction is French or Portuguese, do you have at least
16,000-18,000 titles? Does the library contain at least 2000 titles particular to each doctoral specialisation you offer, including a substantial portion of the major scholarly titles, reference materials, and journals (including back issue collections) in that field? If your language of instruction is
English, do you maintain subscriptions to at least 100-120 theological journals or journals in related subjects? If your language of instruction is French or Portuguese, do you maintain subscriptions to at least 60-80 journals?
Requirements for physical holdings of books and/or journals can be reduced through
holdings of titles on CD-ROM or through titles available online, if you demonstrate that these are
easily and regularly accessed by students, staff, and trained library personnel. Requirements for
holdings of books and/or journals can be satisfied through cooperative library arrangements with
other institutions, if you demonstrate that written agreements are in place for such arrangements, that these resources are equivalent in quantity and quality, and that these resources are
easily and regularly accessed by students, staff, and trained library personnel.
Respond to each of the questions and instructions under ‘Guide to Self-evaluation: Postsecondary’ (above) regarding (i) the number of accessioned books at the end of each of the last
three years; (ii) whether the quantity of the theological collection has been attained at the expense of consistent quality; (iii) breadth of theological holdings with reference to academic levels, theological orientations, and subjects taught; (iv) concentration of theological holdings with
reference to the theological orientation of your institution, the geographical and cultural context
of your institution, and the subjects of instruction at your institution (with particular reference to
doctoral specialisations); (iv) theological and related subject holdings relating to Africa; (v) general breadth and specific concentration of the theological reference collection and periodicals;
(vi) arrangements for access by students and teaching staff to online resources for theological
education; (vii) training and orientation students and teaching staff receive in accessing online
resources; (viii) other collections and materials in the library relevant to theological education;
(ix) arrangements for students and teaching staff in non-residential and/or distance formats, or
at extension sites or satellite campuses, to have appropriate and sufficient access to library resources.
Describe and evaluate the arrangements your institution has in place to supplement onsite holdings of books and journals through access to off-campus holdings, particularly with reference to doctoral specialisations. What arrangements does your institution have in place for (i)
access to relevant nearby libraries, and (ii) inter-library loan facilities? Are written agreements
are in place for such arrangements? Are these resources easily and regularly accessed by doctoral students, teaching staff, and trained library personnel?

3c. Library funding
ACTEA Standard: Post-secondary, Post-graduate
3c (Post-secondary/Post-graduate). Library funding. Funding of the library
should be adequate for efficient operation and steady growth of the holdings
relevant to theological education. Normally this should mean that an institution spends on accessions to the theological collection each year an amount
equal to three times its current annual ACTEA participant fee, plus an
amount equal to three times the current ACTEA application fee. Institutions
whose theological holdings are in the lower ranges should expect to budget
more.
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ACTEA Standard: Doctoral
3c (Doctoral). Library funding. Institutions with doctoral programmes must
spend on library acquisitions a minimum of 5% of the institution’s annual
operational income, including a minimum of US$1000 a year for accessions
in each specified field of study.

Guide to Self-evaluation: Post-secondary, Post-graduate
Has funding of the library been adequate for efficient operation and steady growth of
the holdings which support the theological education programmes? Does your institution spend
on accessions to its theological collection and supporting subject areas each year an amount
equal to three times its current annual ACTEA participant fee, plus an amount equal to three
times the current ACTEA application fee? Show data for the past three years.
For the purposes of this standard annual spending on ‘accessions’ includes purchases of
books, journals and electronic resources, but does not include staff salaries or library infrastructure. Requirements for spending on physical holdings can be reduced through acquisitions of an
equivalent quantity and quality of holdings on CD-ROM or via titles available online, if the institution demonstrates that these are easily and regularly accessed by students, staff, and trained library personnel.

Guide to Self-evaluation: Doctoral
Has funding of the library been adequate for efficient operation and steady growth of
the holdings which support each of the institution’s doctoral programmes and specialisations?
Does your institution spend on accessions to its theological collection and supporting subject areas each year an amount equal to a minimum of 5% of the institution’s annual operational income? Does your institution spend a minimum of US$1000 a year for accessions in each doctoral
specialisation offered? Show data for the past three years.
For the purposes of this standard, annual operational income includes donated salaries
of any missionary staff as income. For the purposes of this standard, annual spending on ‘accessions’ includes purchases of books, journals and electronic resources, but does not include staff
salaries or library infrastructure. Requirements for spending on physical holdings can be reduced
through acquisitions of an equivalent quantity and quality of holdings on CD-ROM or via titles
available online, if the institution demonstrates that these are easily and regularly accessed by
students, staff, and trained library personnel.

3d. Library administration
ACTEA Standard: Post-secondary, Post-graduate
3d (Post-secondary/Post-graduate). Library administration. The library
should be administered according to standard library procedures; the staff
should be sufficient in number and training. The institution should make
every effort to incorporate current information technology in the administration of the library. The facilities and procedures should be adequate for
preserving the holdings against special hazards arising from climate and insects; and the hours of operation should reflect a concern to make the holdings as accessible as reasonably possible.

ACTEA Standard: Doctoral
3d (Doctoral). Library administration. The library should be administered
according to standard library procedures; the staff should be sufficient in
number and training. The institution should make every effort to incorpo-
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rate current information technology in the administration of the library. The
facilities and procedures should be adequate for preserving the holdings
against special hazards arising from climate and insects; and the hours of
operation should reflect a concern to make the holdings as accessible as reasonably possible.
For institutions offering academic doctorates, the library staff
should include a trained and experienced librarian, with both a recognised
library qualification and a recognised theological degree at bachelor’s level
or above.
Institutions are required to ensure that doctoral teaching staff and
doctoral students have access to computer resources, with appropriate support facilities, and the ability to use them. The library should make available
separate study facilities for each doctoral student.

Guide to Self-evaluation: Post-secondary, Post-graduate
Is your library administered according to standard library procedures? Is the library staff
sufficient in numbers and training? To what extent does your institution incorporate current information technology in the administration of the library? Are the facilities and procedures adequate for preserving the holdings against special hazards arising from climate and insects? Do the
hours of operation reflect a concern to make the holdings as accessible as reasonably possible?
How are students and teaching staff instructed in the use of the library, and encouraged to use
it? Is there evidence that students use the library for more than merely assignments? Evaluate
adequacy of library layout and facilities. Is lighting adequate? Briefly describe any forward planning.

Guide to Self-evaluation: Doctoral
Is your library administered according to standard library procedures? Is the library staff
sufficient in numbers and training? If your institution offers academic doctorates, does the library staff include a trained and experienced librarian, with both a recognised library qualification and a recognised theological degree at bachelor’s level or above? To what extent does your
institution incorporate current information technology in the administration of the library? Do
doctoral teaching staff and doctoral students have access to computer resources, with appropriate support facilities, and training in how to use them? Are the facilities and procedures adequate for preserving the holdings against special hazards arising from climate and insects? Do the
hours of operation reflect a concern to make the holdings as accessible as reasonably possible?
How are students and teaching staff instructed in the use of the library, and encouraged to use
it? Is there evidence that students use the library for more than merely assignments? Are separate (i.e. individual) study facilities available for each doctoral student? Evaluate adequacy of library layout and facilities. Is lighting adequate? Briefly describe any forward planning.

SECTION 4A. EDUCATIONAL PROGRAMME: Post-secondary
4(PS)a. Programme integration
ACTEA Standard: Post-secondary
4(PS)a. Programme integration. The institution’s theological education programmes, including non-residential programmes, programmes offered
through modular or block scheduling, and/or distance programmes, should
evidence a holistic approach, combining both curricular and extracurricular
activities in an educational plan which embraces concern for the students’
spiritual and vocational as well as academic development. Thus worship,
community life, work, sports, social activities, practical Christian service,
and so forth, should be intentionally and manifestly shaped to further the inRevised 2011
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stitution’s objectives for theological education. Institutions are also encouraged to develop co-curricular enrichment programmes for theological education, such as lectureships, workshops, and field trips.

Guide to Self-evaluation: Post-secondary
Do your institution’s theological education programmes evidence a holistic approach,
combining both curricular and extracurricular activities in an educational plan which embraces
concern for the students’ spiritual and vocational as well as academic development? Describe
and evaluate whether provisions for worship, community life, work, sports, social activities, practical Christian service, and so forth, are intentionally and manifestly shaped to further your institution’s objectives for theological education. Is individual student development in spiritual maturity and in vocational skills specifically attended to during the course of theological study, or is
this left to emerge on its own as an expected by-product of the institutional programme? For any
non-residential programmes, programmes offered through modular or block scheduling, and/or
distance programmes your institution may offer, describe provisions for students’ spiritual and
vocational development. For example, to further spiritual formation in such programmes do you
arrange for students to have designated prayer partners or discipleship partners with whom they
regularly communicate, or to participate in co-curricular spiritual reflection groups made up of
other students or of local colleagues? Do you, for example, ensure that students in such programmes are matched with designated staff members or local mentors for spiritual direction
and/or vocational guidance? Describe any such arrangements and evaluate their effectiveness.
Describe and evaluate your institution’s provision of any co-curricular enrichment programmes designed to supplement and enliven the theological education curriculum, such as lectureships, workshops, short courses, institutes, and field trips in the past three years. Also describe your plans for the future. (Note that such provision is encouraged but not mandatory.)

4(PS)b. Programme relevance
ACTEA Standard: Post-secondary
4(PS)b. Programme relevance. The theological education curriculum as a
whole and the syllabus for each individual course subject should show that
the institution has not merely borrowed these from elsewhere, nor simply
allowed them to develop on an ad hoc basis, but that the institution has carefully planned the curriculum and each syllabus to meet its own particular
objectives, for the specific Christian community it is serving, for the specific
vocations for which the students are being prepared, and for the specific cultural context in which the students will minister. Classroom interaction and
course assignments should encourage students to relate each course subject
to the students’ cultural, church and community contexts. Selection of textbooks should also show sensitivity to contextual relevance.

Guide to Self-evaluation: Post-secondary
Does your theological education curriculum as a whole, and the syllabus for each individual course subject, show that the institution has not merely borrowed these from elsewhere,
nor simply allowed them to develop on an ad hoc basis, but that the institution has carefully
planned the curriculum and each syllabus to meet its own particular objectives, for the specific
Christian community it is serving, for the specific vocations for which the students are being prepared, and for the specific cultural context in which the students will minister? In responding to
this standard, refer to the Curriculum Review report included in your SER appendices. Include
comment on whether procedures are, or have been, in operation for regular review of the curriculum and course syllabuses in this regard. You may wish to cross-reference with your presentation under Standard 1e.
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Evaluate the extent to which classroom interaction and course assignments in your institution encourage students to relate each course subject to their cultural, church and community
contexts. Evaluate whether the selection of your course textbooks shows sensitivity to contextual relevance.

4(PS)c. Programme publication
ACTEA Standard: Post-secondary
4(PS)c. Programme publication. The institution’s current theological education programmes, with the rationale for each, should be available in printed
and/or electronic form. A syllabus for each individual course subject, updated regularly, should be on file. An explanation of the institution’s marking
system should also be available in printed and/or electronic form.

Guide to Self-evaluation: Post-secondary
Are your current theological education programmes, and the rationale for each, available in printed and/or electronic form? Is a syllabus for each individual course subject on file?
Have these been updated regularly? You should have the files of course syllabi ready for viewing
by the visiting team. Is a clear explanation of your institution’s marking system (e.g., quantitative
grading scale and qualitative description of what generally constitutes ‘A’ or ‘first class’ work, ‘B’
or ‘second class’ work, etc.) available in printed and/or electronic form?

4(PS)d. Curriculum balance
ACTEA Standard: Post-secondary
4(PS)d. Curriculum balance. The content of the theological education curriculum of the institution must be justified in relation to the normal spread
of subjects in post-secondary theological curricula, with regard to Biblical,
theological, historical, practical, and general areas of study. There must also
be neither significant omission nor undue overlap in the overall body of
knowledge and skills being conveyed.

Guide to Self-evaluation: Post-secondary
Justify the content of your theological education curriculum in relation to the normal
spread of subjects in post-secondary theological curricula, with regard to Biblical, theological,
historical, practical, and general areas of study. Refer to the comparison chart required in the
appendix. Note that you are not obliged to match the average, but only to persuasively justify
your particular spread in relation to the average. If you do not vary significantly from the norm,
how do you justify this in relation to Standard 4(PS)b? Evaluate whether there are significant
omissions or undue overlap in the overall body of knowledge and skills being conveyed through
your curriculum. If in some cases there is not such an omission or overlap in your judgment, but
there might appear to be such to the casual reviewer, offer appropriate clarifications and explanations.

4(PS)e. Educational objectives
ACTEA Standard: Post-secondary
4(PS)e. Educational objectives. Institutions should develop written objectives
for each theological education programme, and for each course subject
within that programme, which correlate with the objectives of the institution as a whole and of any department or school within the institution in
which the theological education programme is lodged.
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Guide to Self-evaluation: Post-secondary
Describe and evaluate the measure to which the written objectives for each theological
degree and/or diploma programme, and for each course subject within that programme, correlate with the objectives of the institution as a whole and of any department or school within the
institution in which the theological education programme is lodged. Mention any arrangements
for the regular review and adjustment of programme objectives (perhaps by cross-reference to
your presentation under Standard 1e). Provide here, or in an appendix, the written objectives for
each theological education programme. The objectives for each course subject should appear in
its syllabus, which you should have available for inspection by the visiting team.

4(PS)f. Guided practical experience
ACTEA Standard: Post-secondary
4(PS)f. Guided practical experience. For theological education programmes
which are focused on vocational preparation (e.g. pastoral training), institutions shall incorporate into the requirements for graduation arrangements
for guided practical experience in the specific vocations in which the individual students are being prepared. This may, for example, take the form of
an internship programme. Institutions are strongly encouraged to incorporate similar arrangements for guided practical experience into the graduation requirements of any other theological education programmes it offers,
in the specific curriculum areas in which the individual students are being
prepared.

Guide to Self-evaluation: Post-secondary
Are arrangements for guided practical experience, in the specific vocations in which the
individual students are being prepared, an integral part of requirements for graduation from
your vocational theological education programmes? Are such arrangements, in the specific curriculum areas in which individual students are being prepared, available and either encouraged
or required in any other theological education programmes offered by your institution? Describe
and evaluate your requirements and arrangements for guided practical experience (you may
wish to offer a separate report in the appendices). Discuss problems, expectations, and experience in this area. ACTEA requires that any such arrangements include (i) informed and experienced on-site supervision, and (ii) organised monitoring of that supervision by the institution, in
order to qualify in meeting this standard. A full-scale internship programme, or extended fieldbased learning experience, would be preferred in meeting this ACTEA standard; weekend Christian ministry assignments would not normally, by themselves, sufficiently qualify.

4(PS)g. Admission
ACTEA Standard: Post-secondary
4(PS)g. Admission. The institution must have selective admissions procedures which include careful attention to the Christian character and Christian vocational experience of the applicants, as well as to their academic
qualifications. Christian character and vocational experience should be assessed in as close consultation as possible with the church of which the applicant is a member.
Academic requirements for admittance to the institution’s degreelevel programmes in theological education (e.g. BTh, BA in Theology) shall
match the principal written requirements for the regular first degree university course in the local country. Minimum academic requirements for
admittance to the institution’s post-secondary diploma programmes in theological education (e.g. DipTh) shall normally be the completion of full secon-
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dary schooling in the local country, or the equivalent. These entrance requirements must be met before taking up the programmes, not merely before the granting of the credentials.
Mature entry admissions must be limited to bona fide cases and
cannot average more than 10% of admissions to each theological education
programme per year.
Students transferring from one post-secondary theological education programme to a higher one may not have credits earned in the former
evaluated as equivalent to credits required for the latter unless (i) academic
entrance requirements for the former programme were equivalent to those
for the higher programme, and (ii) the rigour of classroom instruction and
course requirements in the former programme were equivalent to those required for study in the higher-level programme. Priority in admissions to
theological education programmes must be given to students who completed their secondary schooling in a recognised government institution or
in an institution accredited by ACTEA or a similar agency.

Guide to Self-evaluation: Post-secondary
Describe and evaluate your theological education admissions policies, procedures, and
materials (such as application forms and entrance examinations). Describe how your admissions
procedures give careful attention both to (i) the Christian character and to (ii) the Christian vocational experience of the applicants (in addition to their academic qualifications). Describe and
evaluate the process by which you consult with an applicant’s church in assessing the applicant’s
Christian character and vocational experience. What evidence is there that your admissions procedures are selective? Briefly show the number of applications denied admission in each of the
past three years, with the reason (e.g. lacking academic qualifications, etc).
State the academic requirements for admittance to each programme for which you are
seeking accreditation. Do academic admission requirements for your institution’s degree-level
theological education programmes match the principal written requirements for the regular first
degree university course in your country? Please provide documentation of such university entrance requirements either here or in an appendix. Also offer any explanations necessary for
someone not familiar with the educational system of your country. Do you give priority in theological education admissions to students who have completed their secondary schooling in a recognised government institution or in an institution accredited by ACTEA or a similar agency?
State the number of students admitted in the past three years who do not meet these criteria, as
a percentage of total admissions.
Explain your mature entry admission policy and practice. Identify all cases of mature entry in the past three years, and report on the subsequent academic performance of all such entries. Also evaluate your mature entry policy in light of the following ACTEA guidelines for bona
fide mature entry cases: (i) the applicant must be of a mature age; (ii) the applicant should have
worked commendably for at least two years within a vocation relevant for the academic programme being entered; (iii) the applicant should present strong recommendations from respected sponsoring bodies; (iv) the applicant should demonstrate above average academic capacity for the course during an initial probationary period of admission. Provide a chart showing
whether mature entries have averaged no more than 10% of admissions to each theological education programme per year over the past three years.
For students transferring from one theological education programme to a higher one, do
you allow credits earned in the lower-level programme to be valued as equivalent to credits required for the higher-level programme (e.g. in granting advanced standing for a student transferring credits from a DipTh to a BTh programme)? This is acceptable only when (i) academic entrance requirements for the diploma programme as a whole (not merely the individual student’s
academic qualifications) were equivalent to those for your institution’s degree programme, and
(ii) the rigour of classroom instruction and course requirements in the diploma programme were
Revised 2011

29
equivalent to those required for degree-level study. Where this is not the case, ACTEA requirements concerning applicants with post-secondary diploma credits who wish to enter a degree
programme are (i) that the applicant must first achieve the normal entrance requirements of the
degree programme; (ii) that the total transfer of credit from the diploma to the degree cannot be
for more than two thirds of the original credit value at diploma level; and (iii) that a minimum of
one-half of the entire degree programme must be taken at degree level. (If, however, a different
system of diploma-to-degree credit transfer is in operation in the university system of the host
country, and that can be clearly documented, ACTEA will allow compliance with the host country
system.) No credit may be transferred from secondary level to post-secondary level.
Referring to the chart of admissions for the past three years provided in the appendix,
state whether in that period you have ever admitted any student who did not measure up to
ACTEA admission requirements for that programme. Explain all apparent exceptions fully and
carefully. Have documents supporting all admissions in the past three years available for inspection by the ACTEA visiting team. Are your entrance requirements always met before the applicant takes up the programmes? Identify any cases in the past three years when students have
been admitted (for example on probation) without fully meeting your entrance requirements.

4(PS)h. Graduation
ACTEA Standard: Post-secondary
4(PS)h. Graduation. The institution must demonstrate that consideration of
the spiritual and vocational as well as the academic development of the student is an integral part of the evaluation procedures which determine the
student’s suitability for graduation from its theological education programmes. Graduation requirements must include satisfactory performance
in a 3 or 4 year course for the degree, and a 2, 3, or 4 year course at postsecondary level for the post-secondary diploma. Programmes must meet for
an average of 34-36 weeks a year, with an average of 12-14 clock hours a
week in class and a normal total workload of 40-45 hours of learning activity
per week (i.e., 1500-1800 hours of structured learning activity per year, including 400-500 clock hours of instruction), or the equivalent in part-time,
modular or distance study. If the entrance requirements in use for the degree programme relate to a four year university course, then the degree
programme should itself likewise be a four year course. Publications and
credentials relating to an accredited post-secondary diploma programme
must always specify whether it is a 2, 3, or 4 year programme. ACTEA encourages institutions to conform the names of their terminal theological
credentials to the pattern or trend observable in that country or region. The
language of instruction should normally be that in use in the local national
system at the same level. Where an institution is offering both diploma and
degree programmes in theological studies at the post-secondary level, these
programmes must be distinct in operation, unless (i) academic entrance requirements to the diploma are equivalent to those for the degree and (ii) the
rigour of classroom instruction and course requirements in shared courses
are appropriate to degree-level study. Institutions enrolling fewer than 20
students in a particular theological diploma or degree programme should be
able to point to exceptional circumstances justifying the independent existence of that programme.

Guide to Self-evaluation: Post-secondary
Is consideration of the spiritual and vocational as well as academic development of your
theological education students an integral factor in determining their suitability for graduation?
What regular procedures are in place for monitoring this? Have any theological education stu-
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dents been delayed or denied graduation in the past three years in consequence of such monitoring? Briefly reference all such cases.
Do your programmes conform in length to ACTEA requirements? Does your degree programme match in years the length of the regular first-degree course in your national educational
system (i.e. either 3 or 4 years)? State the total length in years of your post-secondary diploma
programme (i.e. 2, 3, or 4 years). Do the lengths of your diploma and degree programmes involve
an average of 34-36 weeks a year, with an average of 12-14 clock hours a week in class and an
average workload of 40-45 hours of learning activity per week? This should total 1500-1800
hours of structured learning activity per year, including 400-500 clock hours of instruction.
(‘Structured learning activity’ includes, e.g., classroom instruction, private study, course assignments, examinations and spiritual formation activities—i.e., programme elements manifestly
shaped to further the learning outcomes of the programme and which include a reflection
and/or assessment component). State the approximate opening and closing dates of your academic year, and the main holiday/vacation periods. State in minutes the standard length of class
periods at your institution, and the average number of instructional hours per course credit or
unit. State the number of hours in individual study (e.g. reading, preparing assignments, participating in group projects, preparing for and taking examinations) which theological education
students at your institution are expected to spend in proportion to each hour of classroom instruction. Describe any other structured learning activities in your institution’s theological education programme that contribute to the total number of hours spent in structured learning per
year (e.g. guided ministry experience, chapel attendance). On the basis of this data, summarise
how your institution meets the requirement that theological education students spend 15001800 hours in structured learning activity per year, including 400-500 clock hours of instruction,
and provide evidence that this has been achieved for the past three years. Institutions offering
theological education by part-time, modular and/or distance learning should demonstrate that
an equivalent number of instructional hours and total hours in structured learning activity (including individual study) are required and monitored in such programmes.
For your post-secondary diploma programme, do publications and credentials always
specify whether it is a 2, 3, or 4 year diploma programme (referring to the number of postsecondary years it includes, if the initial stages of the programme provide secondary-level education)? Do the names of your terminal credentials conform to the pattern or trend observable in
your country or region? Is the language of instruction the same as that in use in your local national system for post-secondary education? If you offer more than one level of post-secondary
theological education (e.g. both the BTh and the DipTh), are these programmes distinct in operation? (Separate diploma and degree programmes must be maintained unless (i) academic entrance requirements to the diploma are identical to those for the degree and (ii) the rigour of
classroom instruction and course requirements in shared courses are appropriate to degree-level
study. If this is not the case, ACTEA may allow students from both programmes to be taught in
the same classes, but only if the assignment schemes are clearly distinct.) For each of the past
three years furnish (i) enrolment figures and (ii) graduation figures for each of your postsecondary theological education programmes. List all cases of students in these programmes
leaving the institution without completing their course over the past three years, with reasons or
other clarification. If current enrolment for any theological education programme is fewer than
20 students, you must indicate exceptional circumstances which persuasively justify the independent existence of that programme.

4(PS)i. Supplementary programmes
ACTEA Standard: Post-secondary
4(PS)j. Supplementary programmes. The institution is encouraged to develop
programmes which serve the needs of theological education students’
spouses lacking training for Christian ministries. The institution is also en-
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couraged to provide placement counselling, organised contacts, and continuing education opportunities for its theological education graduates.

Guide to Self-evaluation: Post-secondary
Does your institution offer programmes which serve the needs of theological education
students’ spouses lacking training for Christian ministries? Does your institution provide its theological education graduates with (i) placement counselling, (ii) organised contacts (e.g. alumni
services), and/or (iii) continuing education opportunities? Describe and evaluate. (Both of these
standards are encouraged but not mandatory.)
Describe all other theological education programmes of the institution, as for example
evening school, TEE, short course, or lay institutes. Explain how these are organised and administered, how they relate (if at all) to the theological education programmes you have already described in your SER, and to what degree they are in practice proving suitable to the objectives
and resources of your institution.

SECTION 4B. EDUCATIONAL PROGRAMME: Post-graduate
4(PG)a. Programme integration
ACTEA Standard: Post-graduate
4(PG)a. Programme integration. The institution’s theological education programmes, including non-residential programmes, programmes offered
through modular or block scheduling, and/or distance programmes, should
evidence a holistic approach, combining both curricular and extracurricular
activities in an educational plan which embraces concern for the students’
spiritual and vocational as well as academic development. Thus worship,
community life, work, sports, social activities, practical Christian service,
and so forth, should be intentionally and manifestly shaped to further the institution’s objectives for theological education. Institutions are also encouraged to develop co-curricular enrichment programmes for theological education, such as lectureships, workshops, and field trips.

Guide to Self-evaluation: Post-graduate
Do your institution’s theological education programmes evidence a holistic approach,
combining both curricular and extracurricular activities in an educational plan which embraces
concern for the students’ spiritual and vocational as well as academic development? Describe
and evaluate whether provisions for worship, community life, work, sports, social activities, practical Christian service, and so forth, are intentionally and manifestly shaped to further your institution’s objectives for theological education. Is individual student development in spiritual maturity and in vocational skills specifically attended to during the course of theological study, or is
this left to emerge on its own as an expected by-product of the institutional programme? For any
non-residential programmes, programmes offered through modular or block scheduling, and/or
distance programmes your institution may offer, describe provisions for students’ spiritual and
vocational development. For example, to further spiritual formation in such programmes do you
arrange for students to have designated prayer partners or discipleship partners with whom they
regularly communicate, or to participate in co-curricular spiritual reflection groups made up of
other students or of local colleagues? Do you, for example, ensure that students in such programmes are matched with designated staff members or local mentors for spiritual direction
and/or vocational guidance? Describe any such arrangements and evaluate their effectiveness.
Describe and evaluate your institution’s provision of any co-curricular enrichment programmes designed to supplement and enliven the theological education curriculum, such as lecRevised 2011
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tureships, workshops, short courses, institutes, and field trips in the past three years. Also describe your plans for the future. (Note that such provision is encouraged but not mandatory.)

4(PG)b. Programme relevance
ACTEA Standard: Post-graduate
4(PG)b. Programme relevance. The theological education curriculum as a
whole and the syllabus for each individual course subject should show that
the institution has not merely borrowed these from elsewhere, nor simply
allowed them to develop on an ad hoc basis, but that the institution has carefully planned the curriculum and each syllabus to meet its own particular
objectives, for the specific Christian community it is serving, for the specific
vocations for which the students are being prepared, and for the specific cultural context in which the students will minister. Classroom interaction and
course assignments should encourage students to relate each course subject
to the students’ cultural, church and community contexts. Selection of textbooks should also show sensitivity to contextual relevance.

Guide to Self-evaluation: Post-graduate
Does your theological education curriculum as a whole, and the syllabus for each individual course subject, show that the institution has not merely borrowed these from elsewhere,
nor simply allowed them to develop on an ad hoc basis, but that the institution has carefully
planned the curriculum and each syllabus to meet its own particular objectives, for the specific
Christian community it is serving, for the specific vocations for which the students are being prepared, and for the specific cultural context in which the students will minister? In responding to
this standard, refer to the Curriculum Review report included in your SER appendices. Include
comment on whether procedures are, or have been, in operation for regular review of the curriculum and course syllabuses in this regard. You may wish to cross-reference with your presentation under Standard 1e.
Evaluate the extent to which classroom interaction and course assignments in your institution encourage students to relate each course subject to their cultural, church and community
contexts. Evaluate whether the selection of your course textbooks shows sensitivity to contextual relevance.

4(PG)c. Programme publication
ACTEA Standard: Post-graduate
4(PG)c. Programme publication. The institution’s current theological education programmes, with the rationale for each, should be available in printed
and/or electronic form. A syllabus for each individual course subject, updated regularly, should be on file. An explanation of the institution’s marking
system should also be available in printed and/or electronic form.

Guide to Self-evaluation: Post-graduate
Are your current theological education programmes, and the rationale for each, available in printed and/or electronic form? Is a syllabus for each individual course subject on file?
Have these been updated regularly? You should have the files of course syllabi ready for viewing
by the visiting team. Is a clear explanation of your institution’s marking system (e.g., quantitative
grading scale and qualitative description of what generally constitutes ‘A’ or ‘first class’ work, ‘B’
or ‘second class’ work, etc.) available in printed and/or electronic form?
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4(PG)d. Curriculum balance
ACTEA Standard: Post-graduate
4(PG)d. Curriculum balance. The content of the theological education curriculum of the institution must be justified in relation to the normal spread
of subjects in post-graduate theological curricula, with regard to Biblical,
theological, historical, practical, and general areas of study. There must also
be neither significant omission nor undue overlap in the overall body of
knowledge and skills being conveyed.

Guide to Self-evaluation: Post-graduate
Justify the content of your theological education curriculum in relation to the normal
spread of subjects in post-graduate theological curricula, with regard to Biblical, theological, historical, practical, and general areas of study. Refer to the comparison chart required in the appendix. Note that you are not obliged to match the average, but only to persuasively justify your
particular spread in relation to the average. If you do not vary significantly from the norm, how
do you justify this in relation to Standard 4(PG)b? Evaluate whether there are significant omissions or undue overlap in the overall body of knowledge and skills being conveyed through your
curriculum. If in some cases there is not such an omission or overlap in your judgment, but there
might appear to be such to the casual reviewer, offer appropriate clarifications and explanations.

4(PG)e. Educational objectives
ACTEA Standard: Post-graduate
4(PG)e. Educational objectives. Institutions should develop written objectives for each theological education programme, and for each course subject
within that programme, which correlate with the objectives of the institution as a whole and of any department or school within the institution in
which the theological education programme is lodged.

Guide to Self-evaluation: Post-graduate
Describe and evaluate the measure to which the written objectives for each theological
degree and/or diploma programme, and for each course subject within that programme, correlate with the objectives of the institution as a whole and of any department or school within the
institution in which the theological education programme is lodged. Mention any arrangements
for the regular review and adjustment of programme objectives (perhaps by cross-reference to
your presentation under Standard 1e). Provide here, or in an appendix, the written objectives for
each theological education programme. The objectives for each course subject should appear in
its syllabus, which you should have available for inspection by the visiting team.

4(PG)f. Guided practical experience
ACTEA Standard: Post-graduate
4(PG)f. Guided practical experience. For theological education programmes
which are focused on vocational preparation (e.g. pastoral training), institutions shall incorporate into the requirements for graduation arrangements
for guided practical experience in the specific vocations in which the individual students are being prepared. This may, for example, take the form of
an internship programme. Institutions are strongly encouraged to incorporate similar arrangements for guided practical experience into the graduation requirements of any other theological education programmes it offers,
in the specific curriculum areas in which the individual students are being
prepared.
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Guide to Self-evaluation: Post-graduate
Are arrangements for guided practical experience, in the specific vocations in which the
individual students are being prepared, an integral part of requirements for graduation from
your vocational theological education programmes? Are such arrangements, in the specific curriculum areas in which individual students are being prepared, available and either encouraged
or required in any other theological education programmes offered by your institution? Describe
and evaluate your requirements and arrangements for guided practical experience (you may
wish to offer a separate report in the appendices). Discuss problems, expectations, and experience in this area. ACTEA requires that any such arrangements include (i) informed and experienced on-site supervision, and (ii) organised monitoring of that supervision by the institution, in
order to qualify in meeting this standard. A full-scale internship programme, or extended fieldbased learning experience, would be preferred in meeting this ACTEA standard; weekend Christian ministry assignments would not normally, by themselves, sufficiently qualify.

4(PG)g. Programme Specifications
ACTEA Standard: Post-graduate
4(PG)g. Programme specifications. (i) 1 year post-graduate programmes.
Normally the Post-graduate Diploma (PGD) shall be 1 year in length or the
equivalent undertaken through part-time or modular study, with a recognised first degree required for admission. The PGD programme shall normally be oriented toward providing students a concentrated course in Bible
and theology before entering secular vocations, or a concentrated practical
course for church-related vocations. Alternatively, a Bachelor of Arts (Honours), Bachelor of Theology (Honours), or other 1 year post-graduate theological qualification conforming to regional and international academic patterns, with a recognised BA, BTh or regional equivalent required for admission, may be offered. Where admission to the Honours programme requires
a first degree equal in length of study to the university first degree in the local country, the Honours degree may be considered the first year of postgraduate study.
(ii) 2 year post-graduate programmes. Normally the Master of Arts
(MA) shall be 2 years in length or the equivalent undertaken through parttime or modular study, with a recognised first degree required for admission. Graduates of a recognised PGD, post-graduate Honours degree, or
other recognised 1 year post-graduate theological qualification may be admitted to the MA programme with up to one year’s advanced standing for
comparable work. MA programmes shall normally be oriented either on
academic preparation in a particular discipline or professional preparation
in a particular vocation. Normally a research thesis shall be required for the
former and a creative project or supervised internship for the latter.
Where it is regular practice in the local country, a 2 year Master of
Theology (MTh) degree, with a recognised Bachelor of Theology required for
admission, may be offered. Graduates of a recognised post-graduate
BTh(Hons) or its regional equivalent_may be admitted to the MTh programme with up to one year’s advanced standing for comparable work.
(iii) 3 year post-graduate programmes. The Master of Divinity (MDiv;
or similar nomenclature corresponding to regional and international academic patterns) shall be 3 years in length or the equivalent undertaken
through part-time or modular study, with a recognised first degree required
for admission. Graduates of a recognised PGD, post-graduate Honours degree, or other recognised 1 year post-graduate theological qualification may
be admitted to the MDiv programme with up to one year’s advanced standing for comparable work. MDiv programmes are normally oriented on proRevised 2011
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fessional preparation for leadership roles in church-related vocations. A thesis, project, or internship may be required.
(iv) 4 year post-graduate programmes. A Master of Theology (MTh;
or similar nomenclature corresponding to regional and international academic patterns) may be 1 year in length or the equivalent undertaken
through part-time or modular study, with a recognised MDiv degree required for admission. This programme thus represents a fourth year of postgraduate theological study. Alternatively the programme may be 4 years in
length for those holding a recognised first degree. Graduates of a recognised
PGD, post-graduate Honours degree, or other recognised 1 year postgraduate theological qualification may be admitted to a 4 year MTh programme with up to one year’s advanced standing, and graduates of a recognised MA programme with up to two year’s advanced standing, for comparable work. MTh programmes shall be oriented in their final year on advanced academic specialisation in a particular theological discipline, preparatory for a teaching vocation, scholarly research, or doctoral studies. A
research thesis shall be required.

Guide to Self-evaluation: Post-graduate
For each of your post-graduate educational programmes list the qualification offered
and indicate the ACTEA post-graduate category under which you are proposing its accreditation:
1 year, 2 years, 3 year or 4 years of post-graduate theological studies. Then describe that programme as to (i) its length, (ii) academic admission requirement (and provisions for advanced
standing, if any), (iii) content orientation, and (iv) thesis or project requirements, if any; and
evaluate in careful detail the programme’s compliance in these respects to the specifications
stated under ACTEA Standard 4(PG)g for that category of programme. Refer to any documentation of these factors available in the appendices.

4(PG)h. Programme Generalisations
ACTEA Standard: Post-graduate
4(PG)h. Programme Generalisations. (i) Vocational theological education
programmes must maintain admissions procedures which include careful
attention to the Christian character and Christian vocational experience of
the applicants, as well as to their academic qualifications. Christian character and vocational experience should be assessed in as close consultation as
possible with the church of which the applicant is a member. Institutions are
encouraged to expect at least 2 years of commendable vocational experience
prior to admission to vocational theological education at post-graduate level.
Admission to all theological education programmes should normally be limited to students who were academically in the upper third of their class in
their immediately preceding academic programme. Applicants admitted to
post-graduate theological education programmes must have a recognised
post-secondary degree, unless accepted under ‘mature entry’ stipulations.
Mature entry admissions to theological education programmes must be limited to bona fide cases and cannot average more than 10% of admissions per
year. Those whose first degree preparation was inadequate in theological
studies, in the humanities, or in the social sciences, should be required to
make up these deficiencies on a non-credit basis. Credit earned in postsecondary diploma and first degree programmes may not be counted towards post-graduate course credits. Course requirements may be waived,
however, on the basis for example of validating examinations.
(ii) The specialisations identified by the institution as available
within any of its theological education programmes must be ones for which
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the institution is especially equipped in highly qualified staff and in-depth library holdings.
(iii) The institution must demonstrate that consideration of the
spiritual and vocational as well as academic development of the student is
an integral part of the evaluation procedures which determine the student’s
suitability for graduation from its vocational theological education programmes, and is strongly encouraged to set similar requirements for all its
theological education programmes. At post-graduate level anglophone institutions are encouraged to include reading proficiency in French, and francophone or lusophone institutions reading proficiency in English, among requirements for graduation. For MDiv and MTh programmes reading proficiency in at least one Biblical language shall normally be required. Institutions are encouraged to include in all post-graduate theological education
programmes required courses in teaching methodology, management and
administration, and research skills.
(iv) Institutions offering distinct post-secondary and post-graduate
theological education programmes may not teach students from the two levels in the same class. The names of terminal theological credentials offered
by the institution must conform to a recognised continental or international
pattern. Course-based post-graduate programmes must meet for an average
of 34-36 weeks a year, with an average of 12.5 clock hours or its equivalent a
week in class or supervised study and a normal total workload of 40-45
hours of learning activity per week (i.e., 1500-1800 hours of structured
learning activity per year including 425-450 clock hours of instruction or
supervised study), or the equivalent in part-time, modular or distance study.
Research-based post-graduate theological programmes must also incorporate 1500-1800 hours of research, writing and other structured learning activity per year, or the equivalent in part-time study over a greater number of
years.
Post-graduate theological programmes in which final examinations
or the submission of a thesis or project, rather than years of study or the accumulation of course credits, determines completion of the programme
must have in place a system of external moderation of exams and/or examination of theses or projects equivalent to that of the national university system of the host country and acceptable to ACTEA.
Institutions enrolling fewer than 15 students in theological education at post-graduate level, or fewer than 5 students within any single postgraduate theological programme, should be able to point to exceptional circumstances justifying that post-graduate level or programme.
The language of instruction should normally be that in use in the local national system at the same level.

Guide to Self-evaluation: Post-graduate
(i) Admissions. Describe and evaluate theological education admissions policies, procedures, and materials (such as application forms and entrance examinations). Do you maintain
admissions procedures for your vocational theological education programmes which include
careful attention to the Christian character and Christian vocational experience of the applicants,
as well as to their academic qualifications? Describe and evaluate the process by which you consult with an applicant’s church in assessing Christian character and vocational experience. Do you
expect at least 2 years of commendable vocational experience prior to admission to postgraduate theological education (note that this is encouraged, but not required by the Standards)? Is admission to all your theological education programmes normally limited to students
who were academically in the upper third of their class in their immediately preceding academic
programme? Do all applicants admitted to post-graduate theological education programmes
(unless accepted under ‘mature entry’ stipulations) have a recognised post-secondary degree?
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(‘Recognition’ may be by government, by ACTEA, by another recognised private accrediting
agency, or by affiliation with a recognised university.) Do you require those whose first degree
preparation was inadequate in theological studies, in the humanities, or in the social sciences, to
make up these deficiencies on a non-credit basis? Do you ever allow credit earned in postsecondary diploma and first degree programmes to be counted towards post-graduate theological education course requirements?
Referring to the chart of admissions for the past three years in the appendix, state
whether in that period you have ever admitted any student who did not measure up to ACTEA
admission requirements for that programme. Explain all apparent exceptions fully and carefully.
Have documents supporting all admissions to your theological education programmes in the past
three years available for inspection by the ACTEA visiting team.
Explain your mature entry admission policy and practice for theological education. Identify all cases of mature entry in the past three years, and report on the subsequent academic performance of all such entries. Also evaluate your mature entry policy in light of the following
ACTEA guidelines for bona fide mature entry cases: (i) the applicant must be of a mature age; (ii)
the applicant should have worked commendably for at least two years within a vocation relevant
for the academic programme being entered; (iii) the applicant should present strong recommendations from respected sponsoring bodies; (iv) the applicant should demonstrate above average
academic capacity for the course during an initial probationary period of admission. Provide a
chart showing whether mature entries have averaged no more than 10% of admissions to your
theological education programmes per year over the past three years.
(ii) Specialisation support. Evaluate whether each of the specialisations identified by
your institution as available within its theological education programmes is supported by highly
qualified staff and in-depth library holdings in that field of study.
(iii) Graduation requirements. Is consideration of the spiritual and vocational as well as
academic development of your vocational theological education students an integral factor in
determining their suitability for graduation? Are similar requirements in place in other theological educational programmes you offer? What regular procedures are in place for monitoring
this? Have any theological education students been delayed or denied graduation in the past
three years in consequence of such monitoring? If you are an anglophone institution, do you include reading proficiency in French among graduation requirements for theological education; if
you are a francophone or lusophone institution, do you include reading proficiency in English
among graduation requirements for theological education; (note that this is encouraged but not
mandatory)?
For MDiv and MTh programmes do you require reading proficiency in at least one Biblical language? In all your post-graduate theological education programmes do you require
courses in teaching methodology, in management and administration, and in research skills (this
is encouraged but not mandatory)? Do you require oral or written comprehensive terminal examinations for MA, MDiv and MTh programmes (obligatory only for the MTh)?
(iv) Programme details. If your institution offers both post-secondary and post-graduate
theological education programmes, do you ever teach students from the two levels in the same
class? Do the names of your terminal theological credentials conform to recognised continental
or international patterns? Do your course-based (i.e. ‘taught’) post-graduate programmes in
theological education meet for an average of 34-36 weeks a year, with an average of 12.5 clock
hours a week in class or supervised study and a normal total workload of 40-45 hours of learning
activity per week? This should total 1500-1800 hours of structured learning activity per year, including 425-450 clock hours of instruction or supervised study. (‘Structured learning activity’ includes, e.g., classroom instruction, private study, course assignments, examinations and spiritual
formation activities—i.e., programme elements manifestly shaped to further the learning outcomes of the programme and which include a reflection and/or assessment component.) If you
offer research-based post-graduate programmes in theology (e.g. BA(Hons), MTh), do these also
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incorporate 1500-1800 hours of research, writing and other structured learning activity per year,
or the equivalent in part-time study over a greater number of years? State the approximate
opening and closing dates of your academic year, and the main holiday/vacation periods. State in
minutes the standard length of class periods at your institution, and the average number of instructional hours per course credit or unit in course-based programmes. State the number of
hours in individual study (e.g. reading, preparing assignments, participating in group projects,
preparing for and taking examinations) which theological education students at your institution
are expected to spend in proportion to each hour of classroom instruction. Describe any other
structured learning activities in your institution’s theological education programme that contribute to the total number of hours spent in structured learning per year (e.g. individual research,
guided ministry experience). On the basis of this data, summarise how your institution meets the
requirement that students in post-graduate theological education spend 1500-1800 hours in
structured learning activity per year, including at least 425-450 clock hours of instruction, and
provide evidence that this has been achieved for the past three years. Institutions offering postgraduate theological education by part-time, modular and/or distance learning should demonstrate that an equivalent number of instructional or supervisory hours and total hours in structured learning activity (including individual study) are required and monitored in such programmes. If final examinations or the submission of a thesis or project, rather than years of study
or the accumulation of course credits, determines the completion of any of your post-graduate
theological programmes, describe the system of external moderation you have in place for these.
Provide documentation which demonstrates that these arrangements are equivalent to those of
the national university system in your country.
Do you have fewer than 15 students enrolled in theological education at post-graduate
level, or fewer than 5 students enrolled within any single post-graduate theological programme?
If so, then you must indicate exceptional circumstances which persuasively justify you in offering
the post-graduate level or in offering the individual post-graduate programme. For each of the
past three years furnish (i) enrolment figures and (ii) graduation figures for each of your postgraduate theological education programmes. List all cases of students leaving the institution
without completing their course over the past three years, with reasons or other clarification.
Is the language of instruction that one in use in the local national system at postgraduate level?

4(PG)i. Supplementary programmes
ACTEA Standard: Post-graduate
4(PG)i. Supplementary programmes. The institution is encouraged to develop
programmes which serve the needs of theological education students’
spouses lacking training for Christian ministries. The institution is also encouraged to provide placement counselling, organised contacts, and continuing education opportunities for its theological education graduates.

Guide to Self-evaluation: Post-graduate
Does your institution offer programmes which serve the needs of theological education
students’ spouses lacking training for Christian ministries? Does your institution provide its theological education graduates with (i) placement counselling, (ii) organised contacts (e.g. alumni
services), and/or (iii) continuing education opportunities? Describe and evaluate. (Both of these
standards are encouraged but not mandatory.)
Describe all other theological education programmes of the institution, as for example
evening school, TEE, short course, or lay institutes. Explain how these are organised and administered, how they relate (if at all) to the theological education programmes you have already described in your SER, and to what degree they are in practice proving suitable to the objectives
and resources of your institution.
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SECTION 4C. EDUCATIONAL PROGRAMME: Doctoral
4(Doct)a. Programme relevance
ACTEA Standard: Doctoral
4(Doct)a. Programme relevance. The curriculum as a whole and the syllabus
for each individual course subject, where taught, should show that the institution has not merely borrowed these from elsewhere nor simply allowed
them to develop on an ad hoc basis, but that the institution has carefully
planned the curriculum and each syllabus to meet its own particular objectives, for the specific Christian community it is serving, for the specific vocations for which the students are being prepared, and for the specific cultural
context in which the students will minister. Selection of textbooks should
also show sensitivity to contextual relevance.

Guide to Self-evaluation: Doctoral
Does your theological education curriculum as a whole, and the syllabus for each individual course subject, show that the institution has not merely borrowed these from elsewhere,
nor simply allowed them to develop on an ad hoc basis, but that the institution has carefully
planned the curriculum and each syllabus to meet its own particular objectives, for the specific
Christian community it is serving, for the specific vocations for which the students are being prepared, and for the specific cultural context in which the students will minister? In responding to
this standard, refer to the Curriculum Review report included in your SER appendices. Include
comment on whether procedures are, or have been, in operation for regular review of the curriculum and course syllabuses in this regard. You may wish to cross-reference with your presentation under Standard 1e.
Evaluate whether the selection of your course textbooks shows sensitivity to contextual
relevance. Do textbooks also represent recent developments in each area of doctoral specialisation, adequately reflecting contemporary contexts?

4(Doct)b. Programme publications
ACTEA Standard: Doctoral
4(Doct)b. Programme publication. The institution’s current theological education programmes, with the rationale for each, should be available in
printed and/or electronic form. A syllabus for each individual course subject, updated regularly, should be on file.

Guide to Self-evaluation: Doctoral
Are your current theological education programmes, and the rationale for each, available in printed and/or electronic form? Is a syllabus for each individual course subject on file?
Have these been updated regularly? You should have the files of syllabi for taught courses ready
for viewing by the visiting team.

4(Doct)c. Educational objectives
ACTEA Standard: Doctoral
4(Doct)c. Educational objectives. Institutions should develop written objectives for each doctoral programme, for each specialisation, and for each
taught course subject, which correlate with the objectives of the institution
as a whole.
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Guide to Self-evaluation: Doctoral
Describe and evaluate the extent to which the written objectives for each doctoral programme, and for each specialisation within that programme, correlate with the objectives of the
institution as a whole and of any department or school within the institution in which the theological education programme is lodged. Mention any arrangements for the regular review and
adjustment of programme objectives (perhaps by cross-reference to your presentation under
Standard 1e). Provide here, or in an appendix, the written objectives for each doctoral programme and each specialisation. Note that doctoral-level objectives should be clearly distinguished from objectives appropriate at post-secondary and post-graduate level. Specifically, objectives for doctoral programmes should reflect an emphasis on original research and contributions to scholarship or to the practice of ministry. The objectives for each course subject (i.e.
seminar or taught course) should appear in its syllabus, which you should have available for inspection by the visiting team.

4(Doct)d. Programme specifications
ACTEA Standard: Doctoral
4(Doct)d. Programme specifications. (i) Orientation. A doctoral programme
may have either an academic or a professional orientation. The academic
doctorate shall be oriented on an advanced academic specialisation in a particular discipline, in preparation for a senior teaching vocation and scholarly
research. The professional doctorate shall be oriented on an advanced professional specialisation in a church-related vocation, in preparation for senior ministry responsibilities. (In particular situations the DMin may also be
structured as a professional/academic degree, provided the professional
orientation is designated as predominant; or the PhD may be structured as
an academic/professional degree, provided the academic orientation is designated as predominant.)
(ii) Specialisation. Each doctoral programme must have a stated specialisation focus, relating to a field of scholarly inquiry or to a church-related
vocation. Curricular requirements for each programme must be clearly defined in terms of this specialisation focus.
(iii) Entrance, residency, and duration. Admission requirements for
an academic doctorate must include at least a recognised two-year theological masters degree, plus demonstrated competence in research and writing
in the intended field of specialisation. Academic doctoral students must be
admitted into a probationary period which confirms this competency and
lasts for at least one year and which results in either continuation in the doctoral programme or termination. (In the latter case, a lower degree, such as
an MTh or an MPhil may be awarded in lieu of continuation.) Admission requirements for a professional doctorate must include a recognised MDiv or
equivalent (e.g., Maîtrise).
Admission requirements for an academic doctorate may require a
ministry experience component dependent upon the intended field of specialisation. Since professional doctoral students need a period of experience
in ministry upon which to reflect, admission requirements for a professional
doctorate must include at least 3 years experience in ministry after the completion of the last theological degree, a period which may be reduced by consideration of total life-time ministry experience.
Applicants holding a recognised MTh (four-year post-graduate) degree with superior performance may be admitted to the academic doctoral
programme with up to 1 year of advanced standing.
An academic doctoral programme shall be a minimum of 3 years of
full-time study or equivalent. (A year of full-time study is the equivalent of
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34-36 weeks per year.) A professional doctoral programme shall be a minimum of 3 years of in-service study, including a course component of the
equivalent of at least one and a half year’s full-time study, plus the writing of
the final project.
For academic doctoral programmes, the institution shall demonstrate that each of its students has access to library resources, peer interaction, academic supervision, and sustained periods of undistracted learning.
Normally institutions would require minimum periods of full-time residency
on the campus of the institution (perhaps combined with another designated research centre) to achieve these ends. Professional doctoral programmes shall require substantial periods of interaction with peer students
and teaching staff in order to create a community of learning, reflection, and
development. Periods of on-campus activity or residency will normally be
part of this requirement.
Programmes must be completed within a maximum of 7 years from
commencement.
(iv) Designations. The nomenclature of the doctoral credentials shall
correspond both to continental and to international academic patterns. In
general, ACTEA will recognise the Doctor of Philosophy (PhD) and Doctor of
Theology (ThD) as academic degrees, and the Doctor of Ministry (DMin) as a
professional degree.
(v) Dissertation or project. The academic doctorate programme shall
include the design and completion of a dissertation that shall represent an
independent and original scholarly contribution by the student within the
field of specialisation. It shall demonstrate the student’s thorough grounding
in the field of specialisation, and thorough understanding of the particular
topic of the dissertation, and shall demonstrate competence to conduct
original research that contributes to the scholarly field.
The professional doctorate programme shall include the design and
completion of a written project that addresses both the nature and the practice of ministry. The project should be of sufficient quality that it contributes
to the practice of ministry as judged by professional standards. The ministry
project should demonstrate the student’s ability to identify a specific topic in
ministry, organise an effective research model, use appropriate resources,
and evaluate the results, and should reflect the student’s depth of theological
insight in relation to ministry.
The dissertation or project should be defended before, and accepted
by, an examination panel of at least three distinguished professionals in the
field, at least one of whom should be external to the institution.
(vi) Research tools and language proficiencies. Doctoral programmes
shall require students to demonstrate competency throughout their programme in the use of research tools (including language proficiency) appropriate for their field of study. Students in academic doctoral programmes
shall be required to use competently the language(s) in which relevant primary texts are written, as well as those in which there is important secondary material. Normally, this would include at least one ancient and one or
more modern languages. Students in professional doctoral programmes
shall be required to demonstrate proficiency in appropriate behavioural or
social scientific research methods.
(vii) Curriculum and examinations. All doctoral programmes shall
promote reflection on spiritual and character development; integration between learning and context; competency in teaching skills; and competency
in administrative leadership. The curricular requirements should be designed to equip the student with a substantial mastery of the subject material, theory, bibliography, research, and methodology, of a significant portion
of the field of specialisation, with a capacity for independent thinking and
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creative contribution in this field, and with an acquaintance with relevant
cognate fields sufficient for effectiveness in this field. These requirements
may be met through a curriculum that is either entirely researched-based or
is a combination of taught courses and directed research. For academic doctoral programmes, oral and/or written comprehensive assessment tools (for
example, comprehensive examinations) are required, and should be designed to confirm achievement with respect to the above criteria.
(viii) Course access. Doctoral students may take courses available to
students in masters-level accredited programmes at the same institution
only (a) where the teaching staff meets the teaching qualifications for the
doctoral programme; and (b) where the assignment requirements for doctoral students are distinctly higher. Doctoral students may not take courses
accessible to students in the first year of a masters programme.
(ix) Enrolment. The enrolment in each academic programme must be
of sufficient number to serve the objectives of the programme and to maintain its viability. Academic doctoral programmes must have at least 3 students on average in any academic year. Professional doctoral programmes
must have at least 6 students on average in any academic year.
(x) Supervision. Sufficient orientation to the process and requirements of the doctoral programme should be provided for each student. Mentoring and interactive seminars should be a principal emphasis of the programme. Each doctoral student must have regular, extensive access to a designated supervisor throughout the course of the programme. Institutions
should also ensure that sufficient provision is in place for pastoral care of
the students.

Guide to Self-evaluation: Doctoral
Provide a chart showing each doctoral programme for which you are seeking accreditation, listing separately each specialisation within that programme. For each programme and specialisation, indicate (i) whether the programme is academic or vocational in nature (if dual nature, either an academic or professional orientation must be designated as predominant); (ii) entrance requirements, residency requirements (if any), and maximum duration of the programme;
(iii) nature of thesis or project required; (iv) whether the programme is wholly researched-based
or is a combination of taught courses and directed research; (v) language proficiency requirements and how these are assessed.
List all dissertations on the basis of which an academic doctorate (i.e. PhD, ThD or
equivalent) has been awarded by your institution in the past five years or since the establishment of the programme if less than ten years. List all dissertation titles or research topics currently in process by candidates for an academic doctorate at your institution. Describe and
evaluate the extent to which each academic doctoral programme offered by your institution is
oriented on advanced academic specialisation in a particular discipline. Describe specific ways
candidates for your academic doctorate are expected to achieve and demonstrate (i) mastery of
a specialised field of study; (ii) critical assessment of existing scholarship in that field; (iii) acquaintance with relevant cognate fields; (iv) independent scholarly research resulting in an original contribution to the body of knowledge in the field of specialisation. (Normally, the ‘contribution to knowledge’ in such original research will consist of new data, a new theory, or a new application of an existing theory.) Describe oral or written comprehensive assessments (e.g. comprehensive examinations) required for candidates for your academic doctorate. Describe probationary periods for candidates admitted to your academic doctorate. If a candidate’s continuation in the doctoral programme is terminated at the end of the probationary period, what lower
degree (if any) may be awarded? What form of assessment or criteria determines the awarding
of this degree?
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List all dissertations or projects on the basis of which a professional doctorate (i.e. DMin
or equivalent) has been awarded by your institution in the past five years or since the establishment of the programme if less than ten years. List all project titles or research topics currently in
process by candidates for a professional doctorate at your institution. Describe and evaluate the
extent to which each professional doctoral programme offered by your institution is oriented on
advanced professional specialisation in a church-related vocation. (Alternatively, professional
programmes may choose a broader, general advance of the practice of ministry in its many
forms.) Describe specific ways candidates for your professional doctorate are expected to
achieve and demonstrate (i) proficiency in appropriate behavioural or social scientific research
methods; (ii) mastery of a specialised field or form of ministry; (ii) critical assessment of existing
scholarship and practice in that field or form of ministry; (iv) acquaintance with relevant cognate
fields or forms of ministry; (v) independent research and/or project resulting in an original contribution to professional practice in the specialised field or form of ministry.
Does the nomenclature of the doctoral credentials offered by your institution correspond both to continental and to international academic patterns? Nomenclature other than
PhD or ThD for academic degrees or DMin for professional degrees may, with approval, be used
for the terminal credentials, but the programmes must conform to the standards of one or the
other orientation. Do admission requirements for your academic doctorate include at least a
recognised 2 year theological masters degree, plus demonstrated competence in research and
writing in the intended field of specialisation? Do admission requirements for your professional
doctorate normally include at least 3 years experience in ministry after the completion of the last
theological degree? Does your academic doctoral programme require a minimum of 3 years of
full-time study or the equivalent in part-time or modular study? (As noted in the Standard, one
academic year consists of at least 34-36 weeks of full-time study. Institutions are strongly encouraged to conform their requirements to the European Higher Education Area’s policy of 15001800 hours of study per year, or an equivalent number of hours in part-time or modular study
over a greater number of years.) Does your professional doctoral programme require a minimum
of 3 years of in-service study, incorporating a course component of the equivalent of at least one
and a half year’s full-time study (a total of approximately 2200-2700 hours when classroom interaction is combined with individual study) plus the writing of the final project? Do candidates
for your academic or professional doctorate ever take longer than seven years to complete the
programme? Describe any exceptions to this maximum in the past three years. (ACTEA will allow
for exceptions in extraordinary circumstances.) Where doctoral candidates are permitted to take
courses also available to students in masters-level programmes, (i) do teaching staff meet the
teaching qualifications for the doctoral programme? (ii) are assignment requirements for doctoral candidates distinctly higher? (iii) do doctoral candidates ever take courses accessible to students in the first year of a masters programme? Is the enrolment in each doctoral programme
sufficient in number—i.e., at least 3 students on average each year in each academic doctoral
programme, or at least 6 students on average each year in each professional doctoral programme?
Describe and evaluate the arrangements your institution has in place for candidates for
your academic doctorate to have access to library resources, peer interaction, academic supervision, and sustained periods of undistracted learning. Do you require a minimum on-campus residency period by candidates for your academic doctorate? If so, what are these requirements? If
not, what alternative arrangements are in place to ensure library access, peer interaction, academic supervision, and sustained periods of undistracted learning for candidates for your academic doctorate? Describe arrangements your institution has in place for substantial periods of
interaction with peer students and teaching staff for candidates for your professional doctorate.
Do you require minimum periods of full-time activity or residency on campus by candidates for
your professional doctorate? If so, what are these requirements? If not, what alternative arrangements are in place to ensure that candidates for your professional doctorate regularly participate in a community of learning, reflection, and development?

Revised 2011

44
Describe and evaluate the extent to which each of your doctoral programmes (i) promotes reflection on spiritual and character development; (ii) integrates learning and context; (iii)
develops competency in teaching skills; and (iv) develops competency in administrative leadership.
Does each doctoral student receive adequate orientation to the process and requirements of the doctoral programme? Describe and evaluate the extent to which mentoring and interactive seminars are a principal emphasis of your doctoral programme(s). Does each doctoral
student have regular, extensive access to a designated supervisor throughout the course of the
programme? What arrangements does your institution have in place for pastoral care of doctoral
students?
Briefly describe and evaluate the policies and procedures under which doctoral candidates’ dissertations or projects are examined and defended. Does the examination panel consist
of at least three distinguished professionals in the field? Is at least one of these panel members
external to the institution?

4(Doct)e. International engagement
ACTEA Standard: Doctoral
4(Doct)e. International engagement. Institutions offering academic doctoral
programmes must demonstrate a pattern of engagement with the international network of doctoral level scholarship in order to provide for breadth
and enrichment of learning, cross-fertilisation of ideas, and international
comparability. This is to take place at the institutional level, among the
teaching staff, and among the students. Academic doctoral programmes are
strongly encouraged to arrange for students to undertake a portion of the
programme in an academic setting outside the country.

Guide to Self-evaluation: Doctoral
What evidence can you offer to show that your institution has a pattern of engagement
with the international network of doctoral-level scholarship? What specific plans does your institution have to promote further international engagement at this level on the part of (i) the institution; (ii) teaching staff; (iii) students? Describe and evaluate any arrangements your institution
has in place for candidates for your academic doctorate to undertake a portion of their programme in an academic setting outside the country. (This is strongly encouraged but not mandatory.)

4(Doct)f. Supplementary programmes
ACTEA Standard: Doctoral
4(Doct)f. Supplementary programmes. The institution is encouraged to provide placement counselling, organised contacts, and continuing education
opportunities for its graduates.

Guide to Self-evaluation: Doctoral
Does your institution provide its theological education graduates with (i) placement
counselling, (ii) organised contacts (e.g. alumni services), and/or (iii) continuing education opportunities? Describe and evaluate. (This standard is encouraged but not mandatory.)
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SECTION 5. STUDENTS
5a. Services and housing
ACTEA Standard: Post-secondary, Post-graduate, Doctoral
5a. Services and housing. Housing for resident students must correspond
reasonably to that of similar institutions in the country, in size, furnishings,
and sanitary facilities. Housing, grounds, and facilities must be consistently
clean and well maintained. Food service, where provided by the institution,
must show careful attention to hygiene and nutrition, and preparation must
be acceptable by normal local custom. The institution must ensure that
health services are conveniently available for resident students.

Guide to Self-evaluation: Post-secondary, Post-graduate, Doctoral
Describe and evaluate whether housing for resident students corresponds reasonably to
that of similar institutions in the country, in size, furnishings, and sanitary facilities. Are housing,
grounds, and facilities for resident students consistently clean and well maintained? State how
this is monitored. Assess whether any food service provided by the institution shows careful attention to hygiene and nutrition, and whether food preparation is acceptable by normal local
custom. State how this is monitored. Are health services conveniently available for resident students?

5b. Counselling
ACTEA Standard: Post-secondary, Post-graduate, Doctoral
5b. Counselling. The institution must have an organised arrangement
whereby all students are regularly in contact with designated staff for personal counselling and encouragement. Institutions offering non-residential
programmes, programmes through modular or block scheduling, and/or
distance programmes should ensure that students in such programmes have
adequate access to personal counselling and encouragement by staff or by
designated local tutors or mentors.

Guide to Self-evaluation: Post-secondary, Post-graduate, Doctoral
Does your institution have an organised arrangement whereby all students are regularly
in contact with designated staff for personal counselling and encouragement? Or is counselling
merely available on the basis of evident or expressed need? Do students in any non-residential
programmes, programmes offered through modular or block scheduling, and/or distance theological education programmes offered by your institution have adequate access to personal
counselling and encouragement by your staff? If not, do they have regular contact with designated local tutors or mentors who provide personal counselling and encouragement? Describe
and evaluate the adequacy of your arrangements for personal counselling and encouragement of
students.

5c. Discipline
ACTEA Standard: Post-secondary, Post-graduate, Doctoral
5c. Discipline. Major disciplinary action must in every case be taken (i) in
keeping with written procedures; (ii) with regard to written regulations
plainly available to the students; (iii) on the basis of discussion and decision
by a group rather than by an individual; (iv) with written records kept of action taken. Wherever possible such action must be taken in consultation
with the student's church or sponsoring body.
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Guide to Self-evaluation: Post-secondary, Post-graduate, Doctoral
Is major disciplinary action taken in every case (i) in keeping with written procedures; (ii)
with regard to written regulations plainly available to the students; (iii) on the basis of discussion
and decision by a group rather than by an individual; (iv) with written records kept of action
taken? Is such action taken in consultation with the student’s church or sponsoring body?
Briefly indicate the nature of all cases of major disciplinary action in the past three years
(do not include details that violate legitimate confidentiality). Refer to written procedures and
indicate to what degree these were followed in these cases. In each case was action taken on the
basis of group decision and with reference to written regulations familiar to students? Was action taken in consultation with the student’s church or sponsoring body? Have available for inspection by the visiting team the records of action taken on major discipline in the past three
years. In the light of recent experience, in what ways might the procedures be improved or the
regulations be revised?

5d. Community life
ACTEA Standard: Post-secondary, Post-graduate, Doctoral
5d. Community life. The institution should make every effort to foster a
healthy sense of community life among all members of the institution involved in theological education. An adequate programme of extracurricular
activities with this in view should be conducted, including provision for social and physical recreation, under the general supervision of the administration. All student organisations in which theological education students
normally take part should be properly organised and operated, and consciously fitted to the overall objectives of the institution. Opportunity should
be made for student involvement in the decision-making process for the
community life of the institution.
For non-residential programmes, programmes offered through
modular or block scheduling, and/or distance programmes, the institution
should have in place arrangements that ensure that students in such programmes are part of a learning community.
The institution should also seek to foster healthy relations and involvement with the local community in which it is situated, and especially
with the local Christian community.

Guide to Self-evaluation: Post-secondary, Post-graduate, Doctoral
Describe your institution’s efforts to foster a healthy sense of community life among all
members of the institution involved in theological education (i.e., students, teaching staff, administrators and support staff). Evaluate its degree of success, and in what ways it may be further improved. Does your institution offer an adequate programme of extracurricular activities
with this in view, under the general supervision of the administration, including provision for social and physical recreation?
Describe briefly all official student organisations in which theological education students
normally take part, and explain their roles in relation to the institution’s objectives. What written
materials govern their individual organisations and operations, and are these observed in practice? What evidence is there that each organisation appreciates its role within the wider objectives of the community? Is opportunity made for student involvement in the decision-making
process for the community life of the institution?
For any non-residential programmes, programmes offered through modular or block
scheduling, and/or distance programmes, describe and evaluate the arrangements your institution has in place to ensure that students in such programmes are part of a geographical or virtual
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learning community. Institutions offering individualised distance theological education programmes are encouraged to require designated periods of on-campus residency for such students in order to foster a healthy sense of community life among all members of the institution.
Describe and evaluate how your institution seeks to foster healthy relations and involvement with the local community in which it is situated, and especially with the local Christian
community. How might these efforts be improved?

5e. Fees
ACTEA Standard: Post-secondary, Post-graduate, Doctoral
5e. Fees. Student fees should be regularly reviewed, to make sure that they
correlate both with the financial needs of the institution and with the financial abilities of the students and their sponsors. Scholarship aid programmes
should be administered in keeping with written procedures, on the basis of
group consultation and decision, and with formal records maintained of action taken.

Guide to Self-evaluation: Post-secondary, Post-graduate, Doctoral
Show student fees and other charges in dollar (US) equivalents for each of the past three
years. Also show for each year what percentage of the institution’s total income was covered by
student fees. Describe any changes in the past three years, the basis for changes made, and procedures in place for regular review. Evaluate the degree to which the fees meet actual financial
needs of the institution. Evaluate the degree to which the fees match, exceed, or underestimate
the actual financial capacities of the students and their sponsors. Is the correlation between
these factors reviewed regularly?
Describe any financial aid programmes for needy students (including scholarships and
bursaries) administered by your institution. Are these programmes administered (i) in keeping
with written procedures, (ii) on the basis of group consultation and decision, and (iii) with formal
records maintained of action taken? Evaluate the adequacy of these arrangements. Have the
written procedures, and the records of action taken, available for inspection by the visiting
ACTEA team.
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Part III. The Self-evaluation Process
While there are doubtless more ways than one for carrying out a good self-evaluation, ACTEA
will expect you to observe the following guidelines. (In individual cases ACTEA administration may permit
certain adjustments to these guidelines on request, or may itself direct certain adjustments.) The recommended process divides into four stages:

STAGE 1: Organise the Process
(a) Decide who is going to be in charge. The task of leading the self-evaluation should normally
be assigned to one person (who may be called the ‘self-evaluation coordinator’), and/or to a small committee (which may be called the ‘self-evaluation oversight committee’). The principal may choose to
serve as the self-evaluation coordinator or as chairman of the oversight committee. However, if the principal is otherwise busy, it is acceptable and often preferable to appoint another staff member to one or
both of these tasks. In such a case, the individual will work closely with the principal and under the principal’s general supervision, not independently. The coordinator and/or oversight committee is not responsible to carry out the self-evaluation or to reach evaluative decisions alone. Rather the job of the
coordinator and/or oversight committee is to coordinate the people and the work to ensure that the selfevaluation gets done.
(b) Decide who is going to do the work. The work of self-evaluation should be divided up into
sections, matching the five sections of the ACTEA Standards, namely: administration, staff, facilities, programme, and students. (Additional features of the institution and its programme not covered by the
ACTEA Standards may be fitted into or added to this framework.) Then for each of these sections you
should appoint a sectional committee, with a sectional chairman, responsible for carrying out the selfevaluation under that category.
In smaller institutions the entire staff may function as a single evaluation committee for all sections, with individuals on the committee assigned as sectional chairmen to coordinate and lead the discussion for the separate sections. Also in smaller institutions one person may need to serve as chairman
for more than one section.
In any case, all your administrative officers and teaching staff should be involved in one way or
another. It is also mandatory that some members of your board, including its officers, be involved in the
process. ACTEA will also consider it very much to your credit if you are able to involve representatives of
your proprietor, and even some of your former graduates and current students in these evaluative
groups, if circumstances warrant.
(c) Decide when the work is to be done. At the beginning you must set up a time-table or schedule for carrying out the work. Specify target dates for each stage of the process. For example, you might
give yourself a month or two to set up the operation and for each sectional chairman to make a preliminary report. Give another two or three months for gathering and analysing information. Give two or three
months for the various evaluative discussions and decisions to take place. Depending on circumstances,
you may assign one or two more months specifically for the changes and improvements that you will find
it necessary to make (although normally this should take place simultaneously with the evaluative discussions and decisions). And then allow a month or two for writing up the report. This schedule can be modified as you go along, according to need, but you should always be working by some formal schedule.
In general a well-organised institution will be able to complete the self-evaluation process within
one year. Those institutions already in very good shape may finish up in shorter time. And others with
many adjustments and improvements to make could find the process taking eighteen months or more.
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ACTEA allows an institution four years to complete the process, starting from the date when candidacy
was first granted.
(d) Arrange regular contact with ACTEA administration. Throughout the self-evaluation process
you are required to keep in close, regular contact with ACTEA administration. Normally you will be directed to liaison with a specific individual designated by ACTEA administration for this purpose. You
should expect to consult in detail with that person before you begin the process, preferably in person but
if necessary by post. You should also report immediately to that person the appointment of a coordinator, sectional chairmen and committees, and the agreed schedule. This person will then give you directions on further reporting and consultation during the self-evaluation process, and you are obliged to
keep this person closely informed of your progress. As a rule of thumb, no more than two months should
elapse without some form of contact. Failure on your part to maintain active liaison will lead to suspension of your accreditation process.

STAGE 2: Carry Out the Self-evaluation
(a) Make a preliminary assessment of the work to be done. Once you have organised the operation, the next step is for each sectional chairman to undertake a quick preliminary assessment for that
section, touching on: (i) what information will apparently need to be gathered or produced, (ii) in which
aspects will the institution apparently measure up or not measure up to ACTEA Standards, and (iii) what
adjustments or improvements will apparently need to be made. The findings from this preliminary inquiry
should be reported back to the coordinator and/or oversight committee, who should then agree on exactly what work is to be done by each sectional chairman (and sectional committee) and how much time
should be given for doing it.
(b) Gather and analyse the required information. Each sectional chairman is then responsible to
gather, collate, and prepare for presentation all information about the institution and its programme
which is required for the Self-evaluation Report under that category. Some information will require
analysis and development before it is usable for the Report. The sectional chairman should be guided in
this effort in part by the directions and suggestions to be found in the Guide for Self-evaluation for each
section.
(c) Discuss and evaluate. As the information becomes available, the sectional chairman and his
committee will discuss and evaluate it. The key questions are: “How do we measure up, point by point, in
this section of the ACTEA Standards, and how may we substantiate these judgments?” The discussion will
be guided principally by reference to the ACTEA Standards, together with the detailed directions and suggestions for each section in the Guide.
(d) Decide and recommend. After thorough evaluative discussion, the sectional committee will
conclude by indicating at what points the institution does measure up to the ACTEA Standards, or exceeds them, and at what points it falls short. Those points at which ACTEA expectations are met will require evidence of this achievement. Those points at which you distinctly exceeded the Standards should
be identified as strengths. And those points where you fall short should be acknowledged as weaknesses.
With respect to the latter, the committee must then work out specific recommendations for improvements to be made in order to meet the ACTEA Standards. These evaluative judgments and recommendations should then be passed to the coordinator and/or oversight committee for verification and approval,
or for further direction.

STAGE 3: Make the Improvements
The sectional chairmen and their committees are not responsible to decide upon or to make adjustments and improvements in the institution and its programme. They recommend the improvements.
Decision and action on such recommendations should be accomplished through your institution’s normal
procedures for governance and administration. Your institution’s administration is responsible for deciding how to care for this, who should do it, and in what manner.
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Normally such improvements should be going on all during the self-evaluation process, as the
need for each adjustment becomes apparent, not just at this third stage. For example, some improvements required to meet the standards may be obvious even before the inquiry gets well underway. The
administration should be energetic from the start in implementing such changes. If this is cared for properly, then much of the work of this stage can be carried out simultaneously with the preceding stages.
Unless the changes are major and/or by their nature take a long time, this third stage should not therefore need to be long.

STAGE 4: Write and Submit the Self-evaluation Report
Detailed guidelines for writing the Self-evaluation Report (SER) are given in Part IV of this document. The SER should be written (or carefully edited) by one person, while representing the work of all
who took part in the self-evaluation. A draft copy must first be submitted to ACTEA for a detailed constructive critique, with which you are obliged to cooperate. This step will greatly enhance your chances
for proceeding through the accreditation process with minimal complications. A final draft should then be
produced and approved by ACTEA. When you have received this approval, ACTEA administration will then
tell you where to send additional copies.
Your SER will be reviewed by an ACTEA Review Panel, who may make further recommendations
to you for adjustments in the institution or for changes in the SER which will improve your chances of
accreditation. Then, when you and the ACTEA Review Panel are agreed that you are ready, ACTEA will
appoint a team of external visitors to come and evaluate your institution in light of your SER.
Following the visitation, the visiting team will submit a Visitation Report (VR), with recommendations, to the ACTEA Review Panel regarding your possible accreditation. You will be shown a copy of the
VR report and invited to respond to the Review Panel regarding its content if you wish. (Note carefully
that nothing appearing in the VR represents an authoritative statement or directive from ACTEA to the
institution, until the contents of the VR has been endorsed by action of the Review Panel and the ACTEA
Council; until then the VR is only an internal communication within ACTEA and has no official status; do
not begin premature action on the basis of the VR alone.)
After studying the SER, the Visitation Report, and any response to the VR from the institution,
the Review Panel will offer its own recommendations to the ACTEA Council, where the final decision is
taken. From the time of the visitation until the Council decision is announced would usually take not less
than six months. If all goes well, accreditation under ACTEA will follow (normally with several notations).
You will have measured and improved yourself in relation to commonly accepted standards of academic
quality. And you will have done so in a manner that permits the credibility of your programme to be certified publicly by ACTEA.
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Part IV. The Self-evaluation Report
Your self-evaluation process culminates in the production of your Self-evaluation Report (SER).
This will constitute the permanent written record both of your process and of what it has determined. In
the development of your SER the following directions should be observed.

1. General Directions
(a) Composition. Your SER will doubtless be based on many lists and memoranda from different
sources, and it should represent the consensus of the participants as a whole. Nevertheless you must
ensure that your SER has in its composition the coherence and balance which comes from a single authorship or from active editorship. The composition should also reflect the benefits of several refining
drafts.
(b) Format. Once the final draft of the SER is approved by ACTEA, a digital copy of the SER and
any supporting documents such as the institution’s prospectus, faculty handbook, etc., should be submitted by email. Two hardcopies, with two sets of any dossier of supporting documents, should also be submitted to the ACTEA administration initially, unless otherwise directed by ACTEA. Direction for sending
additional hardcopies (which should also be accompanied by any supporting documents) to the Review
Panel and Visitation Team will be given by the ACTEA administration at the appropriate time. Hardcopies
should normally be sent by international courier service (e.g. DHL), with the cost to be paid by the institution.
The SER should be typed neatly, single spaced, in A4 page format with at least a 3 cm margin on
the side of the page to be bound. Pages should be numbered by arabic numerals throughout (including
attached appendices). As a rough rule of thumb, it would be unusual for an SER at the post-secondary
level to have less than about 75 pages, appendices included, or more than about 125 pages. An SER representing more than one academic level, for example both post-secondary and post-graduate programmes, would be proportionately longer.
Hardcopies of the SER should be neatly bound, for example by plastic spirals or strip clamps, and
should have adequate and preferably attractive covers. Printing of hardcopies must be by either a laser
jet printer or other high-quality printer, with a full ink cartridge, on A4-size white paper. Reproduction of
copies should be by good quality photocopy or duplication, on A4-size white paper.
(c) Content. Following the ACTEA Standards item by item, or in appropriate combinations of
items, the SER should describe the situation, evaluate it, offer substantiating data or references, determine strengths and weaknesses, and specify what plans have been made or what actions have been
taken to correct the weaknesses. Such presentation must be supported throughout by clear factual data
provided either in the exposition, as tables and lists, or in supporting documentation. Where ACTEA
Standards differ according to academic level (post-secondary, post-graduate, doctoral), describe the
situation for each academic level at which you are seeking ACTEA accreditation. The style of writing
should be direct, not verbose, and the presentation should show a careful balance between the values of
brevity and comprehensiveness.
Wherever appropriate, data on existing conditions at the institution should be supplied with respect to the past three years, not merely for the immediate year of the SER. Likewise plans and projections for the future should be worked out in terms of the next three to five years, not merely the coming
year. (When determining how to calculate a ‘year’ in your SER presentation, you are free to use either the
calendar year or your academic year, whichever is more convenient, so long as you use this consistently
throughout the SER.)
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Detailed guidelines for the content of each section of the SER, and for appendices, are provided
for you under ‘3. Sectional Structure’ below.
(d) Title page. The SER should have a title page which includes the words, “Self-evaluation Report
of [name of institution], [location], in partial fulfilment of requirements for accreditation at postsecondary level [or the appropriate level(s) for your institution], under the Accrediting Council for Theological Education in Africa, [month and year of submission].” The title page should be followed by a ‘contents’ page, which lists the major sections of the SER as well as the various appendices, and shows on
what page each begins. (You may also include sub-sections on the Content page if you wish, but do not
offer a breakdown more detailed than this –1.,Part A.,1a., but no further.)
(e) Dossier. The SER may be accompanied by a separate dossier of supporting documents, if you
wish. Such documents should be those which you feel would enhance the understanding of your institution, but which are not essential for substantiating the SER presentation, especially where such documents are bulky and could not easily be accommodated in the binding of the SER. Normally a dossier
would include only already existing documents, not ones worked up especially for the dossier. Such
documents might include, for example: a history of the institution, staff and student handbooks, or various promotional materials. Many institutions do not provide a dossier with their SER. If you are in doubt,
then do not plan to supply one.
(f) Documents for inspection. Below is a partial list of documents and other materials which you
should normally not include in the SER, but which you should prepare for inspection by the visiting team.
You will want to get them ready during the self-evaluation process.
Minutes of meetings of the board of control
All administrative records
All financial records
Post-secondary academic credentials of all teaching staff
Updated schedule of assignments for each teaching staff member
List of all library books relating to Africa
Syllabi on file for all course subjects
Academic documentation for all admissions in past three years
Records of major disciplinary actions taken
Procedures and records on allocation of student scholarship aid

2. General Structure
(a) Major sections. The outline structure of the SER is to match the categories of the ACTEA Standards. Thus the major sections of your SER will be:
Introduction
1. Administration
2. Teaching Staff
3. Facilities
4. Educational Programme
5. Students
Conclusion
[Appendices]
Your SER should have a separate ‘Section 4’ for each academic level offered by your institution,
i.e. post-secondary, post-graduate, and/or doctoral. Thus, if you wish ACTEA to assess both postsecondary and post-graduate theological education programmes, you will include in your SER ‘Section 4A.
Educational Programme: Post-secondary’ and also ‘Section 4B. Educational Programme: Post-graduate’.
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(b) Parts of major sections. Each of the major sections numbered 1-5 above will be divided into
three parts (detailed explanations are given below):
Part A: Documents
Part B: Presentation
Part C: Evaluation
(c) Sub-headings under Part B. The sub-headings under ‘Part B: Presentation’ should then duplicate the sub-section headings of the Standards. For example, under ‘1. Administration’ the principal subsections of Part B would be:
1a. Objectives
1b. Organisation
1c. Finances
1d. Stability
1e. Review
Preferably these sub-section headings in the SER should be centred on the page, underlined or
otherwise emphasised, with a space above and below them.
(d) Paragraph numbering. Within each of the sub-sections of the SER (for example, under ‘1c.
Finances’), you will have one or more paragraphs, or even many paragraphs. For ease of reference, these
paragraphs, or groups of related paragraphs, should be numbered as sub-sub sections consecutively
throughout each major section of the SER, using arabic numerals. This means that these numbers would
run consecutively throughout the first major section on ‘Administration’, beginning with the number 1,
and would again be consecutive throughout the second major section ‘Teaching Staff’, beginning again
with 1.
This also means that the paragraphs under ‘1a. Objectives’ might be numbered 1 through 4; then
the paragraphs under ‘1b. Organisation’ would be numbered 5 through perhaps 12, and so forth.
In implementing such an outline reference scheme, you may include several related paragraphs
under one number, or each paragraph may have a separate number, according to the nature of the content. You may also, if you wish, provide your own title headings for these units. For example, the sub-sub
headings under ‘1c. Finances’ might include ‘Audit’ and ‘Local sources.’
(e) Further breakdown. If any of these sub-sub sections should need a further breakdown, you
may use the numerical designations 1.1, 1.2, 1.3 for those subordinate units. Normally the outline
scheme should not be evolved beyond this subordinate level.
(f) Introduction and Conclusion. For the first and last major sections of the SER, namely for the
‘Introduction’ and the ‘Conclusion’, you may simply use the paragraph outline scheme explained in items
(d) and (e) above, using arabic numerals.

3. Sectional Structure
Your presentation under major sections 1-5 of the SER will always fall into three parts. Part A will
make reference to any documents and other supplementary reference materials relevant to that section
of the SER. Part B will provide an exposition on how you judge yourself to measure up to the ACTEA Standards for that section, item by item. Part C will set out a concluding evaluative summary of your findings
for that section. (The SER’s introductory and concluding major sections do not use this three-part
scheme). You will want to study carefully the following general explanations for each of these three sectional parts.
Part A. Documents. Under this category you will be told certain documents, lists, reports, and
similar materials relevant to your presentation for each section, which you are to make available for ref-
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erence. If any of these materials do not already exist, you will need to produce them, in the same style
(size of paper, etc.) as for the SER itself. If the materials already exist, as for example in a printed prospectus or brochure, then you should submit them in their present form. [For especially bulky documents you
may, with permission, include only selective portions in the SER, and/or you may reproduce this material
in reduced format with two pages on a single A4 sheet.] Wherever possible, lists and tables of a shorter
nature should be incorporated into the body of the SER, not attached as appendices (in general those not
longer than a page or two should be included in the text).
The ‘documents’ which you should consider in connection with the SER fall into three types. (i)
The principal materials essential for substantiating the SER presentation should be made available as appendices within the SER document itself. See below under ‘4. Detailed Guidelines’ for specifics concerning which documents of this type are mandatory (and some which are optional) for each section. Most
institutions find it important to add other such documents to the appendices, and may do so at their discretion. (ii) Supplementary materials, which are not essential for understanding the SER but which provide useful background or additional information about your institution, may alternatively be submitted
as part of a supporting dossier (which is distributed selectively at the direction of ACTEA administration).
You may find this useful especially for some bulkier materials which cannot be easily bound into the SER.
Inclusion of such a dossier is optional, and is not very common. (iii) A third type would be the more extensive document collections at your institution which you could only expect to make available for inspection at the time of the visitation. These would include, for example, the minutes of Board meetings,
academic credentials of teaching staff, and files of course syllabi. A list of such materials, which you
should have on hand for inspection by the visiting team, was given earlier in this Guide.
Each document or list which is being submitted as an appendix within the SER should be assigned
an appendix number, such as ‘Appendix 1’, ‘Appendix 2’. Then under Part A of each major section of the
SER you will list the appendices relevant for that section, with their number and designated description.
At the same time you will clearly label each such document in the appendix with the same number and
description, and place them at the end of the SER. For example, when you are writing up Section 1. Administration, it may look something like this:
1. ADMINISTRATION
Part A: Documents
Appendix 1: Institutional Objectives

page 100

Appendix 2: Governing Regulations

102

Appendix 3: Doctrinal Statement

105

Then, whatever title or name actually appears on each of these documents, you must also clearly
and prominently label their initial page in the appendix with the same appendix number and description
used in the body of the SER. For example, if your institution has a ‘Constitution’ which covers its governing regulations, then on the front of this document as it appears in the appendix you will want to write
prominently, ‘Appendix 2: Governing Regulations’. You will do this even if the word ‘Constitution’ already
appears as the title. (You may also reference and label dossier materials in this way, if you wish. But
document collections which are to be made accessible only at the time of the visitation should not be
referenced in this way in the SER.)
Part B: Presentation. In the ‘Standards & Guide to Self-evaluation’ (Part II of this document) you
were given a series of detailed questions and directions, which conveniently sort out for you each element of the ACTEA Standards, sub-section by sub-section.
You must by some means or other address each question or direction given in the ‘Guide to Selfevaluation'. But your presentation should not address them in a mechanical fashion item by item as listed
in the Guide. Nor should you repeat the questions or directions before answering them. Rather you
should weave your responses together in your presentation, in a variety of ways and by various combinations, in whatever manner best suits your own presentation. Then you should double-check that the
presentation has in one way or another addressed every item. Where the Standards differ according to
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academic level (post-secondary, post-graduate, doctoral), make sure you address each question or direction given in the Guide for each academic level at which you are seeking ACTEA accreditation. Also you
should certainly expect at many points to add any comments, explanations, data, or other information
not called for in the Guide which may help to present a fuller picture on the topic under consideration.
In order to answer a question or direction, you may need only a single sentence, or you may
need several short paragraphs and a table or list (or a reference to the appendix or dossier). For example,
under ‘1b. Organisation’, you might most easily present some points by means of an organisation chart,
showing lines of authority and accountability. In many cases a sentence, paragraph, or table may cover
several questions or directions at once. Always be to-the-point and clear. You will be respected for few
words. Be sure to use complete sentences, not just a word or phrase.
Under ‘1a Objectives’, for example, you might write: “The institutional objectives, given in Appendix 1 (SER p 103), were drafted by a special staff committee in 1986. They were subsequently approved at a meeting of the Board of Governors on 22 March l987 (Minutes of the Board, 1987/1.13). They
appear in published form in our Prospectus (Appendix 2, SER p 106).”
It is important for you to note that a few of the ACTEA Standards are not obligatory. Wherever
the term ‘encouraged’ is used in a standard, it will be very much to your credit if your institution meets
that standard, but your accreditation will not be adversely affected if you do not. You are obliged, however, to report in the SER on the degree to which you do or do not meet that standard.
Also you should note that the questions given in the Guide to Self-evaluation often involve interpretative understandings and applications of the ACTEA Standards. Normally you should take these as
authoritative, but should anything in the Guide appear to conflict with the Standards, ACTEA treats the
Standards as the final point of reference.
From time to time you will encounter uncertainties in interpreting the Standards or the Guide. All
institutions find some additional explanations necessary. You should therefore expect to be in personal
contact or correspondence with ACTEA on such matters on several occasions during the course of your
self-evaluation process.
Part C. Evaluative Summary. Each major section of the SER should conclude with an evaluative
summary. Here you should summarise those strengths and weaknesses which your presentation has
identified under this section of the ACTEA Standards. A strength is an aspect of your institution or its programme which distinctly exceeds the Standards. A truly notable aspect of your institution or its programme which is not covered by any particular Standard may also be identified as a strength. A weakness
is any aspect in which your institution or its programme falls short of the Standards. You should also designate as a weakness any prominent deficiency not covered by the Standards. Do not generate excessive
lists of strengths and weaknesses. As a rough rule of thumb, if you list less than 3 or more than 8
strengths under any one section, you should be sure of good reasons to justify this. The same guidelines
would apply for weaknesses.
In addition, the evaluative summary should state briefly what changes you have made, or are
making, or plan to make, in light of the weaknesses you have identified. Do not describe these changes at
length; just state them in a sentence or two.
Also be sure to cross-reference your summary statements here with the relevant passages of
your earlier presentation in this part of the SER. Nothing about strengths or weaknesses should appear in
Part C which has not already been treated within Part B. For example, under the section on ‘teaching
staff’, your concluding evaluative summary might read:
Strengths. 1. In qualifications and numbers our staff markedly exceed the ACTEA requirements (SER p 23). 2. … etc. Weaknesses. 1. Teaching loads have at times exceeded
ACTEA standards (SER p 25, table 2). The Administrative Committee has therefore determined (Ad Com minutes 92/43) that from the beginning of the next academic term no
teaching load may exceed 12.5 clock hours in 16 periods per teacher per week. This has
also now been written into the official position description for all teaching staff (see Ap-
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pendix 16, SER p 110). Also no teaching loads have exceeded ACTEA requirements since
the self-evaluation process was begun in May 2002 [and so forth].
Where you meet a standard, but do not markedly exceed it, so that it is neither a weakness nor a
strength, do not comment on it in your ‘Evaluative Summary’. Concentrate only on those points in which
you are very good, and those in which you are not good enough. Obviously, ACTEA’s administrative staff,
Review Panel members and Visitation Team will be looking very closely at this part of your report to see
how honest, realistic, and constructive you have been in your self-evaluation. So give special care to it.

4. Detailed Guidelines
Introduction
1. Name. Give the name of the institution in full.
2. Location, postal address and communications. Give the location and the full postal address. If
you are not situated in a well-known location, keep in mind that readers in other parts of Africa may not
be well acquainted with your country. In some cases a small map may seem appropriate. Also state principal and alternate telephone numbers (with any necessary explanations). Also list e-mail addresses, the
institution’s website (if any), and any fax and/or telex numbers.
3. Affiliation. State the churches, denominations, missions, and/or other body, in Africa and
overseas, with which you are associated or which sponsor you, with their addresses. Also, where relevant, state and describe your constituency.
4. Administrative head. Give the name and administrative title of the present chief administrative
officer of your institution.
5. History. Briefly summarise in a paragraph the history of the institution.
6. Programme. Briefly show the academic programme(s) for which you seek accreditation, by
stating the name of the terminal credential offered, the language of instruction, length in years of the
programme, the academic entrance level, and the current enrolment. Also state how long each such programme has been offered at your institution, and the estimated total number of graduates from the programme altogether during its existence.
Also list any other academic programmes offered at your institution for which you are not seeking ACTEA accreditation; state the name of the terminal credential offered, the language of instruction,
length in years of the programme, the academic entrance level, and the current enrolment.
7. Library. State the number of volumes in your library, the number of journal subscriptions regularly received, and the percentage of volumes which relate to Africa.
8. Self-evaluation. Briefly describe your self-evaluation process, including the names of the coordinator, sectional chairmen, and committee participants. Specify the degree of involvement by board
members and others (additional to administrative officers and teaching staff). Also state the schedule as
it actually happened.

Section 1. Administration
Part A: Documents
List here, and include as appendices, the following materials:
Institutional objectives
Governing regulations of the institution
Doctrinal statement of the institution
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Prospectus, catalogue, or its equivalent. If this document incorporates some of the other required documents here listed, do not include them separately but only reference them
in this prospectus. For hardcopies of the SER, if the printed prospectus cannot be easily
incorporated into the binding, perhaps attach it in a ‘pocket’ inside the back cover.
Board Membership. List all members of the governing board, with occupation or profession,
church affiliation, nationality (for non-Africans, also state length of time in Africa), length
of time on the Board, present term of membership, and basis of appointment (representing what or whom?); also indicate Board officers and how long they have held these
posts.
Administrative officers. List administrative officers, with title of office, length of time in office, and length of time at the institution (for non-Africans, also state length of time in
Africa).
Position descriptions. Include position descriptions for senior administrative offices and for
teaching staff.
Financial statements. Provide financial statements for the past three years (condensed if you
wish), covering both proposed (budgeted) and actual financial activity. Also provide copies of the auditor’s reports for the past three years.
Evaluative Review(s), if any. Include any recent evaluative reports on objectives, on programme, and/or on the performance of graduates; also any evaluative reviews of the relationships among these three factors in your institution’s intended contribution.
Five-Year Plan, if any. Attach any document showing five-year forward planning at your institution.
Principal’s Reports, if any. Include your principal’s reports (e.g. to the Board) for the past
three years, if they exist.

Part B: Presentation
Provide an exposition of how you judge your institution to measure up to the ACTEA Standards
for administration, standard by standard. Use the series of detailed questions and directions given in the
‘Guide to Self-evaluation’ in Part II of this document as a basis for addressing each standard.

Part C: Evaluative Summary
Conclude by summarising the principal strengths and weaknesses of your institution with respect
to administration, and outline the adjustments you have accordingly implemented or planned.

Section 2. Teaching Staff
Part A: Documents
List here, and include as an appendix, the following materials:
Teaching staff data. List the current teaching staff, showing for each (i) total years of formal
post-graduate academic study; (ii) all academic programmes completed since the end of
secondary schooling, with name of institution, dates, major emphasis (if applicable), and
degree(s) or other certification(s) earned; (iii) years of service at present institution; (iv)
principal course subjects taught in past three years; (v) principal additional duties or positions within the institution; (vi) principal additional duties or positions outside the institution (if any); (vii) country of origin (if non-African, state how long present in Africa); (ix)
mark prominently whether on leave, or part-time.

Part B: Presentation
Provide an exposition of how you judge your institution to measure up to the ACTEA Standards
for teaching staff, standard by standard, at each academic level at which you are seeking ACTEA accrediRevised 2011
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tation (post-secondary, post-graduate, and/or doctoral). Use the series of detailed questions and directions given in the ‘Guide to Self-evaluation’ in Part II of this document as a basis for addressing each standard.

Part C: Evaluative Summary
Conclude by summarising the principal strengths and weaknesses of your institution with respect
to teaching staff, and outline the adjustments you have accordingly implemented or planned.

Section 3. Facilities
Part A: Documents
List here, and include as appendices, the following materials:
Layout of institution. Provide a simple diagram of the property with locations and identification of various structures and facilities.
Site development plans. Include any existing site development plans.
Library journals. List periodicals, journals, magazines, and newspapers currently received in
your library on a regular basis in hardcopy or digital (e.g. CD-ROM) form and indicate
which are based on paid subscription. If your institution makes use of online periodical
collections, list the vendors and collections which are currently available in your library
and indicate which are based on paid subscription.
Library plan, if any. If available, include a concise, comprehensive library development plan
for the next three years (or five years, if you wish).

Part B: Presentation
Provide an exposition of how you judge your institution to measure up to the ACTEA Standards
for facilities, standard by standard, at each academic level at which you are seeking ACTEA accreditation
(post-secondary, post-graduate, and/or doctoral). Use the series of detailed questions and directions
given in the ‘Guide to Self-evaluation’ in Part II of this document as a basis for addressing each standard.

Part C: Evaluative Summary
Conclude by summarising the principal strengths and weaknesses of your institution with respect
to facilities, and outline the adjustments you have accordingly implemented or planned.

Section 4. Educational Programme
Remember that your Self-evaluation Report should contain a separate ‘Section 4’ for each academic level (post-secondary, post-graduate, and/or doctoral) for which you are seeking ACTEA accreditation. Thus, if your institution offers both post-secondary and post-graduate theological education programmes you will include in your SER ‘Section 4A. Educational Programme: Post-secondary’ and also ‘Section 4B. Educational Programme: Post-graduate’. Similarly, if your institution offers doctoral programmes
for which you are seeking ACTEA accreditation you will include in your SER ‘Section 4C. Educational Programme: Doctoral’. Each of these separate sections should be organised according to the following arrangement.

Part A: Documents
List here, and include as appendices, the following materials:
Curriculum. Attach a copy of the curriculum for the academic programme(s) for which you
are seeking accreditation, in printed or duplicated form [if this is included in a Prospectus or Catalogue which you have attached to the SER, refer to this material here]. The
curriculum should show what course of study is required for completion of the programme, the schedule of the subject courses during the years of study, the length of
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each subject course (normally in class sessions per week), and a brief indication of the
content of each course. Any course not taught during the past three years should be
marked as such.
Curriculum Review. Provide an evaluation report of approximately 5 to 8 pages (exceptions
by permission) on the content of your curriculum in relation to ACTEA Standards. This
should be composed by one person. You may use an external consultant to do this if you
wish. After the first draft, the document should be discussed within your administration
and teaching staff, and then a final draft produced on the basis of this discussion. The
report should include evaluation of your curriculum and your course syllabuses in relation to (i) the community being served, (ii) the cultural context in which students will
minister, and (iii) the vocations intended for the students, as specified in ACTEA Standards 4(PS)b, 4(PG)b and 4(Doct)a. Include identification of the constituency which you
are attempting to service and its needs. In what manner and how frequently do you attempt to discern and review these needs? In addition to the implications of the African
cultural setting, identify any other particularities about the intended context of ministry
which are relevant to curricular development (e.g. urban or rural, etc.). Identify the vocations for which you are preparing your students, and show any evidence you have that
they are indeed entering and performing successfully in these vocations. What efforts
have you made and what results obtained in measuring your achievements in terms of
the performance of your graduates?
Textbook listing. Provide a listing of the principal textbooks in use, organised by course, and
showing the author (last name only), short title, and date.
Comparison Chart. Construct a chart comparing your curriculum to those of at least four or
five similar post-secondary institutions in different parts of the world. Use a simple system of classification, such as: biblical, theological, historical, practical, and general areas
of study. Use approximate percentages to show the comparisons, not exact calculations.
(You may wish to refer to ACTEA Tools and Studies No. 7 for an example of such comparisons.)
Syllabus. Include one or two samples of subject course syllabi.
Admissions. Provide a chart showing in abbreviated form the academic qualifications upon
which admittance of every student for the past three years has been based. Provide explanation for any unfamiliar nomenclature.

Part B: Presentation
Provide an exposition of how you judge your institution to measure up to the ACTEA Standards
for educational programme at post-secondary, post-graduate or doctoral level, standard by standard. Use
the series of detailed questions and directions given in the ‘Guide to Self-evaluation’ in Part II of this
document as a basis for addressing each standard.

Part C: Evaluative Summary
Conclude by summarising the principal strengths and weaknesses of your institution with respect
to your educational programme at the relevant academic level (post-secondary, post-graduate or doctoral), and outline the adjustments you have accordingly implemented or planned.

Section 5. Students
Part A: Documents
List here, and include as appendices, the following materials:
Procedures for disciplinary action.
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Regulations governing student conduct, which would be referenced in any major disciplinary
action.

Part B: Presentation
Provide an exposition of how you judge your institution to measure up to the ACTEA Standards
for students, standard by standard. Use the series of detailed questions and directions given in the ‘Guide
to Self-evaluation’ in Part II of this document as a basis for addressing each standard.

Part C: Evaluative Summary
Conclude by summarising the principal strengths and weaknesses of your institution with respect
to students, and outline the adjustments you have accordingly implemented or planned.

Conclusion
Conclude the entire SER with a carefully crafted evaluative summary of your major strengths and
weaknesses identified by means of the self-evaluation process, and of actions taken to meet these. Each
such strength or weakness selected for presentation here should derive from the lists concluding each
section of the SER. From among those lists select the most noteworthy in interpreting your institution
and its programme as a whole. Most institutions have tended to limit their selection here to between 5
and 10 of their most important strengths, and between 5 and 10 of their most important weaknesses. For
each weakness, briefly summarise any adjustments and improvements planned or implemented. You
may also add anything else you consider appropriate for the Conclusion. For maximum impact the Conclusion should normally be kept brief.
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